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Dear Partners,

in this Handout you will find organizational charts of each partner’'s national education
system. Besides, the focus is on the main points of all think tanks and of the
questionnaires. This can be the basis for defining a strategy to continue in the topic
of creating a successful mobility for apprentices with special needs.

Nicola Schreiner Andrea Franke

Arbeit & Leben Hamburg Grone Netzwerk Hamburg
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QUESTIONNAIRE THINK TANK

1.) Which vocational training setting would be most suitable for o
placement abroad in terms of time/duration? Would a splitting
(e.g. a shorter and a longer period within 2 years) help?

2.) By which means can sustainable learning in the particular working field
be guaranteed?

3.) How can the vocational training schools / employers be convinced to
accept longer stays?

4.) Which countries should become involved, considering different
vocational educational systems?

5.) Which branches should be primarily focussed by all partners?
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6.) What are the expectations /demands /needs of the vocational
feachers/trainers and employers?

7.) How will acquisition and guidance for the beneficiaries be assured?

8.) What crucial questions and issues of the beneficiaries, teachers and
employers are to be faced?

9.) What did former beneficiaries miss and what did they find disturbing
during their stays abroad?

/...d
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‘s-Hertogenbosch Leonardo da Vinci

Leonardo da Vinci project PRACMOB

Meeting “Thinktank” 2" of October 2014 in ‘s-Hertogenbosch

Participants:

A meeting with various organisations in the field of education and labour market (local government

Marijke Mahieu, municipality of s-Hertogenbosch

Ger Straten, municipality of ’s-Hertogenbosch

Theo van de Veerdonk, municipality of 's-Hertogenbosch

Gerry Spronk CINOP, Leonardo da Vinci Agency The Netherlands
Lion Kwaytaal, company Quality Products

Carla Sakko, Philips Employmentplan Eindhoven

Regina Coeli (language institute Vught)

schools, companies, national agency of Leonardo da Vinci programme).

European exchange is suitable for:

Secondary education, VET and higher vocational education (all kind of levels)
Internship (no jobs)

Advantages:

Growth in personality, independence and reliance, personal development

Awareness, we live in Europe!

"Out of the box" ~thinking

A lifelong experience, they will never forget

Your profession, is it better or worse in development?

This experience on your C.V.: a bigger chance for a job (75%)

Win-win situation for the company and the student, they bring new ideas, new techniques

Disadvantages

Advice

Guides

They lose their weekend job
Sports club

Friends

Parents

Do a test, what kind of person are you, what are you capable to?

Be prepared: working skills, language, calculate, habitats of the country you go to.

If there is a doubt, don't do it!

What are you chances?

Language is important (also in technique in cases of safety) The cultural background is
important in case of homesickness.

No groups, individuals adapt faster.

Involve parents (support is a big part of the success)

Prepare in handling money, drinking, cooking, living alone, working skills.



¢ 1 with 5 or 6 students

Companies
e Socially responsible entrepreneurship.
¢  Win-win situation for the company and the student, they bring new ideas, new techniques.
* Aboss with experience with working with disabled people will more easily give somebody a
chance. So you have to build a network with these kind of people.
¢ Want to have a person and number they can call with all kind of questions.
* Don’t want too much extra work.

The education:
s The education has to be comparable.

Costs:
e EU pays travel and costs to stay . Extra help needs an extra indication
¢ School “pays” in teaching hours
e The company pays the membership of costs of Brainport*

Two good examples:

BRAINPORT EINDHOVEN

Brainport, an organisation where companies can find students for the kind of job / education and
time period that they need or ask for.

Brainport organises everything the student needs, introduction in the country, accommodation and a
contact person..

Brainport Development N.V.

Emmasingel 11

P.O. Box 2181

5600 CD Eindhoven

The Netherlands

T + 31647472162

F + 31(0)40 751 24 99

E m.jacobs@brainportdevelopment.nl

W www.brainportdevelopment.nl

W www.brainportinternationalcommunity.com

Briefly said it means that if a school or another organization wants to organize international exchanges
of students it's necessary that in both the sending en receiving country there is a well-equipped team
that can cover all the aspect of this exchange:

Accommodation, teaching, finances, support, travel etc.

HORIZONCOLLEGE ALKMAAR (VET-school)
The Horizon College (Regional vocational training center) team is composed this way:

Executive Board member; aspect Executive Board member responsible for Education in an
International Context (OIC)

Sector: aspect responsible training manager (AOM) for a team of representatives; This team is a team
International. So they have 5 of these teams where all teams within the program are represented.
AOM is a key link between the International teams (T1) and the MT sector



Tl is responsible for creating annual action plans.

Cl Coordinator Internationalization has annual meetings with the Tl and 3 their AOM. (Planning,
monitoring and evaluation); He arranges all applications and reports regarding subsidy programs.
OSB Education Service Agency arranges with the knowledge of learning recognition Abroad.
Secretary Internationalization deals with the registration of participants that want to go abroad.

It provides the student with all the documents before, during and after the internship

Finance They arrange payments to the participants and travel, housing costs.

Besides a good organization that is monitored 1x year by the National Agency (CINOP), reliable
networks of schools and businesses are of great importance. Horizon College has established
partners in 5 countries and many "loose" partners in other EU countries. School partners are important
because they help each other to find good training places, accommodation, etc. Also school partners
help us in recognizing the training places.

Supervision and evaluation at the end of a stage are of great importance. Here you see the term |
introduced OIC, Education in an International Context into effect immediately: an internship, which
after all performed must meet content and quality criteria also defined for internships in the interior. So
it's "just” a stage, but in another country.

Itis important that a student and his parent (-s) make a conscious choice for an internship abroad.
This is a recurring statement in information sessions to parents: "If you continue to doubt, do not!
However, If they change their mind they are offered another chance!

"Our experience is that 99% of students make a conscious choice: ambitious, flexible and socio-
cultural curiosity about other cultures, other working solutions, other ways of thinking and acting, other
languages. And yes, there are plans by sector and college for all rules and procedures, checklists,
budget recommendations, etc.

Finally, to emphasize the importance of OIC it is also necessary to recognize that the resources to
send students physically across the border are limited; for there is only € 10m available. This
translates to 10,000 students who are 10 weeks internship with € 100 per week pocket.

If you look at the number of ROCs and AOCs fishing in this financial pool, then you understand that we
do not take out the profit here: The HC herein has already made great strides and will continue this so
that they give as much as possible students the opportunity to be active internationally in some way.

Marijke Mahieu, Ger Straten, Theo van de Veerdonk

May 2015



‘pasiuedio

Ajleao| sy uoneanpa jeuorzeson Asepuodss 1oy sjooyas pue S|00yds Atepuodss pue Asewyud Jo juswaSeuew pue uonessiuiwpe sy sysej [ega)
pue Asosinsadns o3 paziwi) si Uoneanps ui sjo4 sanuoyine [epuirold ay| suonejnga. uoleulwexa pue Sulyaes)y sy} ul JJOMaWERLY JUSWUISA0S
3yl uo puedxa 03 uolINHISUl Yo J0 Ajuoyine usladwod ay3 Jo Aujiqisuodsal ayy si | 1nq ‘@1e19do 01 aAeY (S313ISISAIUN pue uolleanpa
|euolssajoad Jaysiy) suonniisul uonesnps 13431y YaIyM UIYUM yioMmawel) ay) umop sAe| Jusawuianog ay) (DAVA) uoneanps Alepuodas
[eJauad }npe jo |oJlu0Dd [jesano Sey pue ‘uoneanpa |euoledon Alepuodas pue uoneanpa Asepuodas pue Asewid ‘uonieanpa pooyp|iyo Aes Joy
SjuswaJinbas Alonjels umop sAej aauapg pue ain3jn) ‘uonreonpg jo Ansiul ay| 22uaias pue 24n}n) ‘uoneanpy Joy (4a1siulw Jojun) Aejasas
91B1S SY1 pue 32U3IIS pue 31Ny n) ‘UoleINP3 4O JSISIUI 3yl Ajjeay1dads ‘21e1S B3 Yum sa1) wasAs uoneanpa ayj 4o Ayjiqisuodsal jjesann

‘19 IeW Inoqe ay3 Fulislud 4oy wayl sasedaad yoiym ‘Sujuresy [ed130e.d aniadal ued ‘djay
BAPX® WIa1-3U0| YM UBAS ‘uonedtjiienb OgNA e urelqo o3 dlqeun ase oym sjidnd -juswies.) jeuonesnps jeads aiinbay — 1se3] 1e Ajuesodway
~ OYM S3NdIp [eanoineyaq pue Suruies| yum uaippiy 1oy S|00yds [e1d3ds ale a1ay3 sjooyds Atepuoaas pue Asewid WweaJjsujew o3 uolippe u

'S8S4N0J Zuluied)] aduesip 1aygiy 10 SISIN0D UocheINps jjnpe ey ued JaAo Jo 8T pase sjdoad Sunoy “Jayjoue o] adA}

dUo wouy Ajisea 49ysuesy ued sjidnd jeyj os uoneanpa Alepuodss jo sadAy jesanas Suliayo sjooyos paulquiod ase sjooyas Atepuosss 3sop “(sieah
9 OMA) uoizeonpa Ausiaaiun aud Jo (s1edA g ‘DAVH) uonesnps Asepuodas [BJBUSS Jo1UBS ‘(s1BIA § SaNRY YIIYM ‘Og9INIA) uoneanpa Asepuocaas
|BUOIIEI0A-3.1d :UOIIBINPS AJEPU0IaS Jo sadAy 9941 4o 3uo Joy 1do sjidnd ‘ZT jo aSe ay1 punose ‘Ya1ym saye ‘sieadh Jysis sise| UOIIEINPS AJElllig

'InoJ jo a8e ay3 1e jooyds 03 Suios pels Ua.Ipjiyd jje Alzeau “qanamoy ‘any jo ase sy WOy swil-{|ng jooyds puaiie Isnw pjiyd

A1an3 “a8ejueapesip jeuoiieanpa 30 J[SH 18 Sp|o-1eaA-aAl) 03 OM] e pawie aie s3] nq ‘uoneanpa pooyp|iys Ajies a0y sawwesSoud ase CIEDT]

$4N0j-I3pun ay3 1o} sanjioe) jooydsasd may ale asay) ‘S9lIoyIne |30 ay3 Jo Aujiqisuodsas ayy Japun ey pue Sp|o-4edA-1n0) 01 OM) 104 J91ED
sdnoudAe|d "ay2a4o 10 Asasinu Aep e puanie ued uaipjiyd ‘Aepyuig yunoy siayy jnun ‘Pasi|el1uad3p s| spuelusyiaN Y1 ui walsAs uoieanps aylL

ST0Z/yT0T WaisAsuoyieanps [euojjeu yoang MainIanQ SpuepayIaN



201pAIng :924n0S

{5806} Bung 1n0 peseyd i uCRRING Sy « AousuadE wow Loandwoy -y peouge loms k< VogEINDa au-ped Laosndwon)
S,
Bunog exwswieBoug } 3
o 5959053 BORKHUIOM PUIE 100U PEIGLOT 3 @k BUcapoy UOENPa -1y Logrduwon ane
(0305 WEE ga305 WD o308 EED 03 OTD ppany  OOEN 030G =T 103081 IEEE 0308 WEED 5oea 0306t 09 O uoesy
{outm-gry ) voneanps Lega | i LOREINDD 1 2606 L e pucoes i ainpnss abus i wosenga Kewrigy =]
UCHENDa Lensat-uou Lepuooss- 5oy | (egmuodsa) & 00seanD3 jo Ansuyy g o o) 2283 DU WOGEINDS DODUTR Ale3 =
UCREONDS PuoneIc Lepuag =2} (Egruodsa) jou & woReane3 jo ggg—ﬁi&ugu&w&zgﬂa!m =
SEMEIONONT L ¥¥ e
DG 1F0URALSISSY OAN
ONITIITE0SAI04TRSISYE OIN
RENEER PN AR RNy
ONIBIFISOFIOYANINGIN OO
SNIQII 1ONYA 08|
SNICIITEONILSNIVINS
o8A
o =
OAYH DAYH
EEEE NIWZ13345831034
oM OMA OMA Eaﬁazgmsﬁl .
E R L L L T T AT LR VEINIDHIONIY
] L1 ¥ 1 t i o 4 [ L1 :!Ifl.l - : — ——

(s1eah) uonesnp swweigouy Sluapnis jo ady

ST/YT0Z WaisAs uoizeanpa |euoneU ayj JO 34NPNAS



(Z 19A3]) Buuiely jeuoizeson Jiseq e
(T 19n9)) |9n3] uEISISSE @

-S|9A3] uoneaylienb uaiayip

4N0J 1€ USxe 5q ULD S3SIN0D OGIAl "954N02 34 JO 0W 10 U3 Jad 09 dn saye} yaiym ‘Sujuiess jeanoesd uo §1SNJ04 aY3 “199 UIYHA "dwn

-Hed Jo sawin-|ny Jayus uaye; 9q ued 109 "(199) sswweago.d BSEABJ=ABR, 15 Nasua vue [EEE) SuitiEs i€UOIIEI0A paseq-|0oyas sasudwod Og
"uoneINnps ynpe pue (OgiA) uoneanpa

[euonedon Aiepuodas :uoneanps jo sadA} omy sionod ‘966T Asenuer T uo 33404 oqul dwed Ua1ym “(g3m) 10v uonesnp3 jeuoizeaop pue ynpy syl

R
[

Uo11eINpP3 |BUOIIEIOA pUe }NpY

"‘OAVH 01 uo 03 osje Aew syuapnis ‘awwesdo.d jeanaiosyl

410 paulquiod e Suile|dwod oYy ‘sswwesgoud O8I\ 01 uo pes| shemyjed asay) (71) swwesSoid |B332403Y3 8y pue (19) swweiZoid pauiquiod
3yl ‘(1) awwesSoud jeuoneson uswadeuew-a|ppiw ayl ‘(1g) swweiSoid |eUOEI0A JISeq ay) :sAemyied Sujuses) anoy sasuidwon O9INA
"sswwea3doid

! ! SiuspNIs aiedaid $asinod QMA pue OAVH '(04d) 8uiuiesy eanoead pue (OgINA) uoneanps Asepuodsas |euonedon

-31d (OAVH) uoneanps Alepuodas [eiauag soiuas ‘(OMA) uoneanpas Ausianiun-asd Suipinoud sjooyos ssssedwooua uoneonps Aiepuoaas

13491 40§

uoljeanpa Atepuodas

'SBINJYHP BuiuIed| 319A8S YUM UBIP[IYD pue
Ajigesip jo spunj Jusiayp yum sjidnd uoj Suuaies ‘salio0Sa3es 4N04 01Ul PapIAIp 3Je y1og “dnoid a8e Atepuoass ayy 4104 (OSA) sjooyds Aiepuodas
|eidads pue (0s) dnous a8e Asewnd 243 10} sjooyds [e1oads aJe a1y ‘spasu [euoneanpa [e199ds yum uaupjiyd 1oy siajed uoneanps |eppads

‘uoneanpa Aiepuodas jeidads Jo UOLEINPY WeaJjsuiew JO swuoy Jaylo ‘Sujulesy [eaipdesd ‘uonieanpa Asepuodas jeuoneson-aid

03 J9jsueay usys ued Aay] "Aepyuiq yipT 21941 jun uoneanpa Asewnd Joy sjooyds jeads pusiie ued sjidnd "souelsISSe BIX3 10 saiM|1oey [eoads
Pasu —1ses) je ‘Ajuesodws) — oym uaipjiyo pue ‘sannowyip [einoiaeyaq Jo Suiusea) yum uaapjiys Joy aue uonesnpa Asewd Joj sjooyds jeads
'CT 03 ¥ pade uaup|iyd ||e Joy S| uoneINpa Asewnd weansuiey ((OSA pue 0S) dnou3 a3e Asepuodas pue dno.g age Atewnd ay3 yroq

Joj Sunisied sjooyds jeads pue (Oygs) uoneanpa Azewid oy sjooyas [e1dads ‘(ovg) uofeanps AJewisd wesssulew sIanod uoieanps Asewiid

uoneonpa Asewlid



19j5ue.} pue ‘s133ui3ua usisap 4o s1aydIedsal Bw08q 0} Siuspms ures} Asy) “youeasau pue Suiyoeay sjwapede uo SNJ0J SaNISIBAIUN Ydiedsoy

"UoHEeINPS |e3USWIUOIIAUS pue [eanynduge apiroid Ya1ym ‘asay3 yo 9a1y3 Buipuny uoy ojqisuodsal s| (Z3) saeyyy o1wou0a3

jo Anstui sy ‘Suipuny Juswuisanos |BJIUBD 319334 Apuauund uajoyasadoy /¢ jo [e301 ¥ “ANjiqisuodsad |e1dos jo asuas e Wwayl ur sununu

PUE Sjuspnis J13y3 Jo Juawidojanap |euossad ayj 0y uouanie Aed 03 painbau ase suonnisu uolesnpa Jaysty ||y "Ayunwwod ayj jo 1jausq ayl
10} 38pajmouy Jaysuely pue ‘sowwesSold 93433p .191SBW SISEI AWOS Ul hue sauwue 180.d 33483p 5,40{5t{0eq SPiAvId ASYL 'SUOIRANII0 J1j109ds

03 P31e|aJ Yd4eas3J pue satuAe Juawdojanap pue usgisap 3onpuod pue paiead s| 3uiyoeay s19y1 yarym o3 suonednio 950Y3 40 uawdojanap
9U1 01 81nqLIU0D A3y ‘uoneanps jeusisssjoid 19y3iy apiroud (usjoyosasoy so $32udIds paljdde 4o sasIAAIUN SB UMOU) os|e) suonnyisul OgH

'SOIUSISAIUN YdJedS3) pue suolNIISUl OgH JO uonesiuesio pue uornesisiujwpe
‘Buipuny ‘Buluueld sy Suipnpoul ‘Sanss! uoneanpa Jaysiy Jo s8ues apIm e susanog (MHM) 10V Yoieasay pue uonlesnp3 Jaysdiy ayy
uopednpa 49ysiH

"(ZLN) @8en3ue| puodas e se yoang uy sasinos e
‘9ouel|a.-4/9s SulI9ISOy 1B poWIe S3SIN0D e
‘uoNedINP3 Jiseq peouq e Suipinoid sasIN0d e

-JO W04 3Y3 ut s)|1ys dIseq ssyoeay pue ludswdojanap pue Sujuien 13yny spremoy dais 3su1y e s
uoilesnpa diseq 3 Npy ‘331ed1413497 (uoneanpa Ausianmun-aud) oma 1o (uoneanpa Asepuodss jessuag 101uds) OAVH ‘(Aemyred [e2119109431) OGINA
€ Ufe1q0 01 3dueyd puodds e sIaulea] seAIg OAVA ‘uoneonpa siseq 3npe pue uoieINps Alepuodas [eiauagd }npe sssudwod uonieanpa jnpy

(sa1ey d1wou0s3 jo Ansiupy 3yl Aq papuny) Juswuouiaua [eanjeu 3yl pue ainynouSe e
ssauisng e

A3ojouyday pue SunissuiSus e

9183 Yy3|eay pue sadIAI3s [e1d0s pue [euossad e

+5103235 N0y} Ul PaJsyo Je $3sIN0J (1IA) OGN

‘(¥ 19A3]) Bulutesy 3sieads o juswaseuew-a|ppi e
(€ 19n9]) Bululen |euoissajoid e



(*s19n8] uoneanpa Atepuodss saddn pue Aiepuodas samo| ‘Asewid
‘Arewiid-aud e speay jooyds pue siaydeay 10 SeoueMojje pue saleleg) SAGINT Uf SSOUBMO]Y PUB S3iiBjeS SPESH jO0YJS pue siojoea] e
(*A13unod pue 1alqgns Aq se jjam se uoneanpa
adoin3 ui uoneanp3 Alosindwo) SWI1-|[nd ul Swi] JYSNe] [enuUYy pepuslitiossy e
(uonesnpa Atepuodas [esauas pue Asewiuq) SG6INT UT swi] jooyS JO UONBSIUESI) o
UOREINPJ JaysIH Ul 1BSA JIWUSPEdY o1} JO UOHESIUETI)
SWI3SAS 110ddnS pue 334 JUSPNIS [EUDIIEN

Atosindwod sawny yjny Joy sadels/sape.d Aq psiusssiq)

(10MIBN 8d1pAing ay3 Aq papinoud sjoo U199y ueadoinz uowwo) e

"3JUB[OS pUB 3INI|N) "UOIIEINpT JO
94 Osje Aew uoljewsopul Jayny ‘uoneuniopul ajqesedwod pue aaisusyaidwod sapinoad eipsdAing ajiym

‘SjusudojaAs Qg A31j64 pue suliojay Suiosug oidoy HNsu0d ases|d ‘saunseaw Adljod pue swioyal pauueld uo psrdope Ajjusdal uo uoilewJoyul 104

"UONIESI[EUOITBUIIIUT PUE AI|IGOIN
‘@dueansse Ajijenp ‘Soueping pue Joddns |EUCHEINPI ]S [BUOIIBINDS JSYI0 PUE JUSWSSEUL] ‘JJETs UoRedsNPs pue SISYdes] “UoHEINps
Ur'SuIpuny o spie uondNpouul sy pesl asea|d ‘waisAs uoneonps jeuoneu sy Suipiedal $21do) urew 13110 Jo uondudsap JaLig e 404

‘Buaieiy
PUe UoRedINp3 1INpy pue UGIIE3NP3 JoysiH ‘U0IEINpI AJeIHa] UON AJEpUOD3S 1564 pue AJEpU0IaS ‘UOREINpT AJBwilg ‘5185 pUE uol1eonpy
POOUPIIY] AlJe3 :[9A3) [euoieanpa yoes Jo PUE S5UBLISAGH PuE UOHESIUBSIQ 4O S32134e UOIONPO.IUI Y] JNSuod asea)d ‘uonjew.oul J3YLuNy 104

SHIBRY Jlwouod3 jo Aisiulin ays Aq papuny st saxe) ay] “Anssaniun usduluade pue ‘ASojouyosy Jo sansIaAILN 934y ‘sallsIaAIUN

Istuewny o jeat30joayy 4noy ‘Sujules) asuessip 10y Ansiaaiun uado ay3 apnjoul 3s3Y | "SANNSIBAIUN YIIRISAI T Spuny juawulanog euoljeu ay|
"AlIqisuodsau [efa0s Jo asuas e wayy ul

2INUNU pue syuapn3s J413y1 Jo Juswdolansp jeuosiad ay) 03 uonusjze Aed Asy3 “usjoydsagoy ay17 “Anunwiwios ayy jo 11J2Udq 3y} 10) 28pamouy



””’

& C F C Conferenza della Svizzera italiana |
o per la formazione continua degli adulti

Summary from the Swiss
Think Tank Meeting and
educational system




710 ouebn
Nue) yuiy |

saonuasdde pabejueapesip 1o}
Siseq pijos v - Buiuiel] |euonjeso) jeniu
ur Ajjiqo|N pue asuaLiadxg jeanoeid
qojNioe.d







npe 16sp enunuos suorzeuroy gy 1ad
BUEJIE)] BISZZINS EjI8p BZUBIIU0D)




‘S90UBINSSE ‘UoNEZIUEBIO & s

931} ||e aq pjnoys

BunoA sy} 104 ¢Aed jim moy “Asuow swos utes 0} @AeY Asy) & 1509

(1030858 yjeay sjdwexs 1oy ‘wisjqoud abenbuel) sayoue.q |je 1o} Jou m

uosiad sousisjal pue Loddng

(8s1n02 abenbueg)) 19s(oud |EOOEPIP & peolge ‘|0oyds ul aoueping

leaA jooyos ay) Jo ped puooss SY} Ul ‘Yuow ¢-1 ‘shep G| Ui
JOBJUOD/MIOM Ou BABY Jey) BunoA Joj osje «

o|joid e suysp ‘maj AlUup

awo2)nQ

(SI9U9B3} ZZ) OWSS PUE [Ld-O1d [00USS 34 [IM NUE) UIGL




leah yad | ebueyoxs ¥o0is e Jo uonnisu;
:uopnsabbng

aoe|dyiom e
puij 01 Ajjiqissod siow & 9814 10} 89 pinoys abels oyl .
painonig juonesiuebin .
100 & ¢jooloud AP .
¢sdnoub ur sghew & syeam g/ uoneing .
cAed jiim oym & iojnj ‘Loddng .
Auunpoddo Bige sy
awo9jnQo
sanilioyine ayj yjim yuey yuiy

$10Z2°20°L0




|O0YOsS B} Jo pus syl ly
(uewlen) 10edse ebenbue| ayy Joy Bunsaisyu|

10108s |Ie1oYy

Joaloud N3 ¢1s0D
‘uosliad soualsyay "abueyoxa 9] JO seAnoalqo ay) aula(g

|00Y2s JeaA 1se| & (¢ 8)eoiunwiwos o) moy) abenbuej
Sy} moux 0} aAey Asy) pue Buiylswos mouy Apealje Aay) jeu; juepoduwy .

10)08s U)|esH

sway) oibajens &« .

Juswipuodss peouge ey ul diysulsjul ssodouid saluedwoo big .
10]J08s |euysnpuj

awo9jnQ

}o)Jew Jnoqej ayj yym yue) yuiy




108foid N

L

Aq paspuoddns jou j1 wsigoud e 9 [jim }S02 ay |

'$S9904d 8y Jo dajs AisAs ul papoddns pue papinb aq pjnoys BunoA sy |

‘abueyoxs
8y} |1eyap Alens ul szjueblo o) pue BunoA 3y} Jo 9|iyoid ayj sunep

O} Juepoduwi osje s 1 Ing Ajunuoddo Biq e s 1 pemainisyul suosiad ay} ||e 1o




v

FACTS AND FIGURES

Schweizerische Eidgenossenschaft
Confédération suisse
Confederazione Svizzera
Confederaziun svizra

Swiss Confederation

Federal Department of Economic Affairs,
Education and Research EAER

State Secretariat for Education,

Research and Innovation SERI

VETPLUS.CH
THE PATH OF PROFESSIONALS.

An initiative of the Confederation,
the cantons and professional organisations




CONTENTS

Overview

Swiss VPET system

One mission, three partners

Training arrangements

Apprenticeship market

VPET figures

VPET at international level

Additional information




OVERVIEW

The Swiss VPET system enables young people to enter the labour market and ensures that there
are enough qualified workers and managers in the future. The VET and PET sectors are closely
correlated with the labour market and are an integral part of the education system.

The most popular form of upper-secondary

levei education and training

Vocational education and training (VET) provides two-
thirds of young people in Switzerland with a solid foun-
dation in a given occupation. It also forms the basis for
lifelong learning and opens up a wealth of job prospects.

Dual-track approach to learning

Most VET programmes are of the dual-track variety (i.e.
part-time classroom instruction at a VET school com-
bined with a part-time apprenticeship at a host compa-
ny). There are around 250 such VET programmes to
choose from. The less common variety is an entirely
school-based VET programme (i.e. full-time classroom
instruction, no apprenticeship). Entirely school-based
VET programmes are generally offered by trade schools
or commercial schools.

Close correlation with the labour market

VET programmes closely match the needs of the labour
market, both in terms of VPET skills and the number of
available jobs. The close correlation with the labour mar-
ket explains why Switzerland has one of the lowest
youth unemployment rates among European countries.

Permeability

The VET and PET sectors are an integral part of the edu-
cation system. Education and training begins at upper-
secondary level with learners having the option of conti-

Key VPET figures'
New learners enrolling in VET?
Total number of learners enrolled in VET programmes

Number of Federal VET Certificates or Federal VET Diplomas issued

Number of Federal Vocational Baccalaureates issued
Number of PET qualifications issued

! Federal Statistical Office (2013), (2012a), (2012b)
? Excl. canton Ticino

nuing through tertiary level. VET and PET are based on
clearly defined curricula and national qualification proce-
dures.

Typically, VET and PET are very flexible: learners may pur-
sue more advanced education and training opportunities
and later change the course of their working lives with
relative ease. Continuing education and training (CET)
options are also available at all levels.

Career prospects

The Federal Vocational Baccalaureate (FVB) opens the
way to Swiss universities of applied sciences (UAS). FVB
holders who pass the university aptitude test (UAT) have
the option of enrolling in a cantonal university or one of
Switzerland’s two federal institutes of technology (FIT).
Professional education and training (PET) provides lear-
ners with specific qualifications and prepares them for
highly technical and managerial positions. There are
around 400 federal PET examinations as well as 52 PET
college degree programmes in 8 different professional
fields.

Joint mission
VPET is a joint mission pursued by the Confederation,
the cantons and professional organisations.

79700
233'200
64'900
13’500
25'500



SWISS VPET SYSTEM

Vocational education and training (VET) is provided at upper-secondary level. Professional
education and training (PET) is provided at tertiary B level. Both VET and PET use clearly defined
curricula and national qualification procedures. They are also characterised by a high degree of
permeability: a credit system to keep track of prior education and training makes it much easier
for learners to pursue additional education and training opportunities and change the course of
their working lives. A wealth of continuing education and training (CET) courses can also be
found at all levels. The Swiss VPET system offers a broad selection of available training options.
Courses cater to different abilities and are geared to the needs of different age groups.

Vocational education and training (VET)
VET programmes lead to recognised qualifications and
pave the way for lifelong learning.

Three- or four-year VET programmes leading

to a Federal VET Diploma

Provide learners with the skills needed to carry out a spe-
cific occupation and open access to tertiary-level B pro-
fessional education and training (PET).

Two-year VET programmes leading to a

Federal VET Certificate

Allows young people with more practical skills to obtain
a recognised qualification for a specific occupational
profile. Graduates of the two-year VET programme may
enrol directly in a three- or four-year VET programme
leading to the Federal VET Diploma.

Federal Vocational Baccalaureate (FVB)

Further to a VET Certificate the optional FVB is available
to learners who attend the FVB preparatory course,
which consists of general education subjects. Generally
speaking, FVB holders are entitled to enrol in any of
Switzerland’s universities of applied sciences (UAS) wit-
hout having to take an entrance examination. FVB hol-
ders may also take the University Aptitude Test (UAT) to
obtain the additional qualification needed to enrol in a
cantonal university or either of Switzerland’s two federal
institutes of technology (ETH in Zurich or EPF in Lau-
sanne).

Professional education and training (PET)

Professional education and training (PET) is designed to
meet the needs of the labour market through a combi-
nation of solid practical skills and established theoretical
expertise. It also prepares professionals for highly techni-
cal and managerial positions.

Federal PET Diploma Examination

This examination is intended for professionals with seve-
ral years of professional experience who wish to improve
their knowledge and skills and specialise in a given field
as a follow-up to their VET programme. Successful can-
didates are awarded the Federal PET Diploma, which is
generally a prerequisite for admittance to the Advanced
Federal PET Diploma Examination.

Advanced Federal PET Diploma Examination

This examination is generally for professionals who have
acquired a great deal of expertise in their field and/or
who intend to hold a managerial pasition in a company.
Successful candidates are awarded the Advanced Federal
PET Diploma.

PET college degree programmes

PET college degree programmes are intended for profes-
sionals holding the Federal VET Diploma or equivalent
qualification who wish to improve their knowledge and
skills and hold managerial positions. These degree pro-
grammes cover a broader and more general range of
topics than those addressed in the two federal PET exa-
minations described above. Successful candidates are
awarded a federally recognised PET college degree.



FACTS AND FIGURES

Transitional options between lower- and Job-related continuing education and training (CET)
upper-secondary level A wide range of job-related CET options (i.e. non-formal
Transitional options include such things as practical trai- courses, seminars, etc.) are available at all training levels
ning and pre-apprenticeships. These options are gene- as part of lifelong learning.

rally designed to prepare students for admission to up-
per-secondary level VET programmes.
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Vocational education and training General education school

Professional education and training Higher education
(Tertiary-level B) ‘- - - -} (Tertiary-level A)
-
Advanced_ Federal PET colleges Universities Universities Universities / 5'_-'3
PET Examination of applied of teacher Federal =
;\dvancled Federal e education Institutes of 3
o ET Diploma technology -
- PhD /
.‘E‘ Federal PET Doktorat E
s Examination Master Master Master
T Federal PET Diploma  PET college degree Bachelor Bachelor Bachelor
©
§ S2 S e by o A s
E I
-hgl i s o o= o omf e -I = 1 .
o L L - aan Ll L& 'R | = L l
o
£ i 0
g - e e - N e = A e ]
€
o
[+ =)
° . . =
g Federal VET Diploma Specialised Baccalaureate =
'?‘3’ with Federal Vocational Baccalaureate 2
3 Baccalaureate &
0
] 1
Federal VET Federal VET Diploma E
Certificate —}(three or four years) 2
=
2
m
=
m
™

Transitional options

Compulsory education

VET for adults

Adults may take remedial courses to acquire a VET qualification. The Federal Vocational and Professional Education and
Training Act (SR 412.10) leaves several avenues open in this regard: these range from requlated, structured procedures
for occupational categories to individual recognition procedures.



ONE MISSION,

THREE PARTNERS

The provision of VET and PET is a mission shouldered by the Confederation, the cantons and
Professional organisations. These three partners are jointly committed to the highest possible
standard of VPET. They also strive to ensure the availability of an adequate number of

apprenticeships and CET courses.

Confederation

State Secretariat for Education, Research and
Innovation (SERI)

Responsible for regulating and co-funding the VET and
PET sectors.

Swiss Federal Institute for Vocational

Education and Training (SFIVET)

Mainly provides basic and continuing training to VET and
PET professionals and examiners. SFIVET is also involved
in research, studies, pilot schemes and the provision of
services. It has three regional campuses: in Lausanne, Lu-
gano and Zollikofen.

A
AY

Strategic management and development

Confederation

* Quality assurance and further development of the

Swiss VPET system

Comparability and transparency cf courses
throughout Switzerland

Enactment of around 250 VET ordinances
Recognition of around 400 examination regulati-
ons and 40 core curricula for PET

Recognition of training programmies for VET and
PET professionals as well as for occupational,
educational and career guidance counsellors
Recognition of foreign qualifications

Payment of one-fourth of public sactor expenditu-
re for the VPET system

Promotion of innovation and support for specific
activities in the public interest




Professional organisations

Curricula and apprenticeships

Establishing the training content of VET program-
mes and PET college degree programmes
Establishing national qualification procedures for
VET programmes as well as for federal PET
examinations

Creation of apprenticeship positions

Imparting competences at PET lavel

Developing new training courses

Organising industry courses

Managing VPET funds

Cantons

Implementation and supervision

Implementing the Federal Vocational and Professi-
onal Education and Training

Supervising apprenticeships, VET schools and PET
colleges

Providing occupational, educational and career
guidance services

Providing offers which prepare young people for
enrolment in VET programmes

Issuing permits authorising host companies to take
on apprentices and/or trainees

Apprenticeship marketing

Providing training to VET trainers in host compa-
nies

L

Professional organisations

Trade associations / industry organisations
Determine training content and national qualification pro-
cedures, organise VET and PET courses,

Social partners, other relevant organisations and
VPET providers

Together with trade associations, they are also involved in
the further development of VPET,

Companies

Where possible, companies provide VET apprenticeships
and PET traineeships, thereby paving the way for the next
generation of qualified workers. Their involvement in VPET
is voluntary.

Cantons

26 cantonal VPET offices

Responsible for implementing VET and PET at cantonal le-
vel, VPET offices coordinate their activities through the
Swiss Conference of VPET Offices (SBBK), a specialised
conference of the Swiss Conference of Cantonal Ministers
of Education (EDK).

Occupational, educational and career guidance
services

Provide information and advice to both young people and
adults.

VET schools

VET schools provide classroom instruction for both dual-
track (i.e. combined work and school) and entirely school-
based (i.e. full-time classroom instruction, no apprentice-
ship) VET programmes. They also prepare learners for the
Federal Vocational Baccalaureate Examination.

Swiss Conference of cantonal Ministers of
Education (EDK)

The cantons are generally responsible for education and
training in Switzerland. National cooperation through EDK
helps to consolidate cantonal authority over education.



TRAINING ARRANGEMENTS

The trademark and strength of VPET is the direct correlation with the labour market.

This is reflected in various training arrangements.

Vocational education and training (VET)
Work-based training

With the dual-track approach to learning, learners at-
tend courses at VET schools on a part-time basis. The
remaining time is spent doing an apprenticeship at a
host company where they are provided with the practical
know-how, knowledge and skills needed for their cho-
sen occupation, Learners also actively take part in the
host company's production processes.

Host company networks: in some cases, host companies
may wish to combine their strengths to offer one or
more apprenticeships in a modular format.

Classroom instruction

VET schools provide classroom instruction. This consists
of instruction in vocational subjects as well as subjects
falling under the Language, Communication and Society
(LCS) category. Classroom instruction is intended to de-
velop technical, methodological and social skills of lear-
ners while imparting the theoretical and general princip-
les needed to perform occupational tasks. Classroom
instruction covers one or two days per week. VET schools
also offer a preparatory course for the Federal Vocational
Baccalaureate Examination.

Industry courses

Industry courses are meant to complement classroom in-
struction at VET schools and work-based training at host
companies by providing learners with essential practical
skills. Industry courses often take place at third-party trai-
ning centres run by the industries involved.

Professional education and training (PET)
Preparation for federal PET examinations
Preparation for federal PET examinations takes place
alongside one's usual working activities. Although there
is no requirement to do so, candidates for federal PET
examinations may enrol in part-time preparatory cour-
ses, which are offered by public and private PET providers
in the evenings or at weekends.

PET college degree programmes

PET college degree programmes may be attended on eit-
her a full-time or part-time basis. With full-time enrol-
ment, 20% of the study time is devoted to a traineeship.
In order to enrol part-time, students must be employed
at least 50% of a standard workweek. The aim is to
apply what one learns in an actual working environment.

Job-related continuing education and training
(CET)

There is a wide range of job-related CET courses. These
courses are tailored to suit the requirements of the given
occupation or profession. CET courses are mainly organi-
sed by the private sector.









APPRENTICESHIP MARKET

There are two sides to the apprenticeship market: the supply side (host companies offering
apprenticeship positions) and the demand side (young people looking for apprenticeship
positions). The State plays a mediating role: it ensures the best possible general conditions for
host companies, encourages the provision of apprenticeship positions and helps young people

to choose an occupation.

Structural changes

The supply of apprenticeship positions
reflects the long-term needs of the
labour market.

Economic fluctuations
Economic fluctuations affect the
order book of host companies and

Demographic changes
Demographic changes affect the number of

4

lower-secondary school graduates,
which in turn affects demand.

Apprenticeship market
therefore their ability to productively

use apprentices.

Host company ratio

Around 40% of the companies in Switzerland that
could offer apprenticeships

actually do so. Smaller companies in particular are
either overly specialised or lack qualified VET trainers,
which makes it more difficult for them to offer
apprenticeships.

Apprenticeship marketing - a cantonal task
Cantonal VPET offices are familiar with the conditions in
their regions. They also establish and maintain contacts
with local businesses. Accordingly, they are the best
placed to assess the number of available apprenticeships,
to take suitable measures at the right time and to offer
individual support to young people in their search for an
apprenticeship position. If the apprenticeship situation
is strained, then the federal government may step in to
offer additional financial incentives.

Interests of young people

The choice of occupation depends

on the hopes, aspirations and aptitudes of learners
as well as the availability of suitable apprenticeship
positions. Occupational guidance

offices pravide young people with

information and advice.

The most important apprenticeship marketing
measures

* Information and advice on careers

* Apprenticeship records

e Creation of host company networks

* Provision of state-sponsored transitional options
(mainly bridge-year courses)

* VET promotion agents deal directly with companiés,
encouraging them to create apprenticeship positions

* Placement and individual mentoring of young
people who have been unable to find a suitable
apprenticeship




ENTERING THE LABOUR MARKET

Around two-thirds of young people coming out of compulsory education enrol in a VET pro-
gramme. Dual-track VET programmes (j.e. part-time classroom instruction at a VET school,
part-time apprenticeship at a host company) are by far the most common form of vocational
education and training in Switzerland. Entirely school-based VET programmes at VET schools are
more popular among students in the French- and Italian-speaking regions of Switzerland than
among students in the German-speaking region.

Enrolment in upper-secondary level?

100'000 —
90’000 —
80'000 [—
70'000 —

60°000 [
50000 —
40'000 [—
30000 —
20000
10'000 — I
o L i
2005

2002 2003 2004 2006 2007 2008 2009 2010 2011*

VET of which** 76,129 75,403 75,107 75640 78141 78,328 82,005 81,221 81,529 79,676

Dual-track VET W 60224 59,933 61,350 61,748 65,572 65,572 68,474 68,289 69,450 68,203

Entirely school- based VET W 15905 15470 13,757 13,892 12,569 12,756 13,531 12,932 12,079 11,473

General education W 24211 25510 27,476 28,361 29,033 28,748 28,279 28,308 28,592 26,965

* Excl. canton Ticino
** Incl. commercial and IT schools

VET by linguistic region in 2011#*4

100% —
90% [—
80% —
70% —
60% —
50% (—
40% —
30% |—
20% |—
10% |—

0% —

11.5% 24.3% 14.4%

German-speaking French-spgaking Total
region of Switzerland region of Switzerland

M Dual-track VET Entirely school-based VET * Excl. canton Ticino

? Federal Statistical Office (2013h)
* Federal Statistical Office (2013h)



Total number of apprenticeship contracts in relation to formal (i.e. leading to Federal VET
Certificate) and informal two-year apprenticeships®

12'000 .
11°000 |—
10°000 —
9000 [—
8'000 —
7'000 —
6000 |—
5'000 [—
4'000 |—
3'000 —
2'000 —
1000 —

0 —

2005 2006

Federal VET Certificate B 1,600 3,600

2007

5,200

2010 2011 2012

2008 2009

6,800 8,000 8,500 9,400 11,100

Informal two-year N

apprenticeship 4400

3,800

2,800

2,300 2,000 2,000 1,700 1,200

Young people enrolling in upper-secondary level immediately after lower-secondary®

50% F

40% —

30% |—

20% — @

=E 0 B B B B B B 1

0% — '

2003 2004 2005 2006 2007 2008 2009 2010 2011

VET* M 482% 478% 46.7%  47.6%  47.0% A7.9% A47.4%  47.6%  473%
General education** W 259% 270% 27.0% 27.2%  28.9% 260% 265%  26.8%  26.7%
Transitional options*** M 13.7%  134%  14.0%  140%  14.9%  145% 14.4%  14.0%  135%
No. of pupils in final year 84300 85700 87,000 88300 88200 85600 84,500 85100 85,600

of lower-secondary school

*  Indl. informal two-year apprenticeships
** Baccalaureate schools, specialised schools

*** Transitional options include 10th school year (i.e. bridge-year courses), pre-apprenticeships and preparatory courses

Broad range of transitional options

Upon completion of compulsory education, the vast ma-
jority of lower-secondary school graduates enrol directly
in upper-secondary level, entering either the VET sector
(VET school) or the general education sector (i.e. bacca-
laureate school or specialised school). Transitional op-
tions such as a 10th school year, pre-apprenticeship, or

preparatory courses are available to lower-secondary
school graduates who have been unable to enter upper-
secondary level directly. Young people sometimes take
advantage of the transitional period between lower-se-
condary and upper-secondary to do an exchange semes-
ter or learn a foreign language abroad.

° Federal Statistical Office (2013i); Federal VET Certificates have reptaced informal two-year apprenticeships since 2004

¢ Federal Statistical Office (2013f), (2013h)



14 FACTS AND FIGURES

GRADUATION RATE
OVER 90 PERCENT

VET qualifications increase one’s job prospects on the labour market and form the basis for
lifelong learning. In Switzerland, over 90% of young people hold upper-secondary level qualifi-
cations. The aim is to increase this figure to 95% by 2020.

Upper-secondary level qualifications’

80% —
70% —

60% (—

50% (—

40% |—

30% —

20% |— . i
10% (— ‘ ' _ i
0% b l l I l I I I l L | L.

2003 2004 2005 2006 2007 2008 2009 20107 2011%%

VET B 662% 649% 64.9% 64.6% 64.6% 650% 68.7%  70.2% 71.3%
General education B 221%  217%  222%  232%  23.0%  233%  23.0% 23.5% 24.0%
No upper-secondary B 117% 134%  13.0%  122%  124%  11.6%  83%  63% 4.7%

level qualifications

* Breach in series because of the modernisation of the Pupil and Student statistics
** Excl. canton Ticino

Completed upper-secondary level education and training in 2011*#

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

W VET B General education B No upper-secondary level qualifications

* Excl. canton Ticino

" Federal Statistical Office (2013d)
® Federal Statistical Office (201 3d)



FACTS AND FIGURES

THE 20 MOST COMMON
OCCUPATIONS

In Switzerland, there are VET programmes for around 230 different occupations. The 20 most
popular occupations in 2011 account for over 60% of all newly signed apprenticeship contracts.

New enrolments 2012°

*_I Commercial employee 12642
s et s Retail employee 5'603
-l ] e Health care worker 3'576
- Social care worker 2'610
[ ] Electrician 2'069
[ ] Cook 1'927
N IT specialist 1'873
] Draughtsman 1716
] Mechanical engineer 1705
] Automotive mechanic 1'510
] Cabinetmaker 1474
[ ] Logistician 1'469
] Retail assistant 1'432
[ Hairdresser 1'350
[ Farmer 1'341
[ ] Gardener 1'260
[ Mason 1137
] Carpenter 1'066
n Automotive Technician 941
[ ] Dental assistant 930

o

2’000 4'000 6'000 8'000 10°000 12000 14’000

® Federal Statistical Office (2013i)
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FEDERAL VOCATIONAL
BACCALAUREATE

The Federal Vocational Baccalaureate (FVB) was introduced in 1994, It has been successfully
established among learners with strong academic skills. Issued as a complement to the Federal
VET Diploma, the FVB entitles the holder to enrol in a Swiss university of applied sciences (UAS)
without having to take an entrance examination. If an FVB holder also takes the University
Aptitude Test (UAT), then enrolment in a cantonal university or one of Switzerland’s two federal
institutes of technology (FIT) is also possible.

Percentage of VET graduates who also obtained an FvB1

16% [
14% —

12% [— _

10% —

8% (— § _

6% —

4% — .'
2% (—

0% L : '

2004 2005 2006 2007 2008 2009 2010 2011 2012

Male [ | 128%  13.4%  13.4% 12.9% 13.1% 133% 135% 13.8% 14.1%
Female 9.9% 10.9% 10.7% 10.7% 10.9%  10.9%  12.0% 12.4%  13.4%

Total | 4% 122%  121%  11.8%  12.0% 121%  12.8%  13.1%  13.7%

Attendance of FVB preparatory courses'

100% —

34% 347% 381% 384% 411% 41.3% 43% 44% 43.4% 44.7%
80% [—
60% (—
40% —
20% —

579§ 56.6
0% —
2003 2004 2005 2006 2007 2008 2009 2010 2011 2012
W Attended during VET programme % Attended after completing VET programme

Proportion of FVB holders who enrolled in a UAS degree programme?

Immediate enrolment 19.9% 18.9% 194% | 195% | 21.2% | 21.7% 20.3% 21.5%
Enrolment after one year 15.7% 17.1% 193% | 204% | 19.6% | 20.7% 21.8%
Enrolment after two or more years  19.4% 19.7% 19.9% | 18.4%
Total 54.9% 55.7% 58.6% | 58.3%
2005 2006 2007 2008 2009 2010 2011 2012

1% Federal Statistical Office (2013e)
"' Federal Statistical Office (201 3j)
' Federal Statistical Office (201 3g)



PROFESSIONAL EDUCATION
AND TRAINING (PET)

Swiss tertiary-level is comprised of
applied sciences (UAS) and cantona
sector places great emphasis on the actual skills

| universities

professional education and training (PET), universities of
/federal institutes of technology (FIT). The PET
used in a given profession and hence PET is

closely correlated with the needs of the labour market. PET imparts the competences required
to handle challenging technical or managerial tasks and ensures that employers can find suitab-

ly qualified workers.

PET qualifications®

PET college degree 3528 4'003 4'020 3'971 4'081 4'132 7'234 7'337 | 7009 | 6'780
Advanced Federal PET Diploma 3028 3'188 2'556 2'919 2'563 2'812 2'656 3160 | 2950 | 2'815
Federal PET Diploma 12'367 | 11'376 | 12'251 | 13180 11723 | 12'474 | 12196 | 13'144 13'160 | 13'582
Other PET qualifications 7'860 10'590 | 10'453 | 9'385 8'844 8'168 5'421 4'621 3'583 | 2343
Total 26'783 | 29'157 | 29'280 | 29'455 27211 | 27'586 | 27'507 | 28262 26'702 | 25'520
2003 2004 2005 2006 2007 2008 2009 2010 2011 2012

Tertiary-level qualifications by economic branch™

Industry [ S —

Transport; energy and water supply (SO 3% 121 20%,

Health and social care (g 272

Public administration and education IS5 7% 1 16:9%

Information and communication; art and entertainment [ESRNINNE 6

Other services T LR —————————

Trade, repairs AR 5 2 oot e 43,55

Construction O %015 27,89

Self-employed scientific and technical services _b&%-_

Hotel, restaurant and catering _27_"

Land and housing; services R IE—

Others AR 0 5% 1 15%

0% 10% 20% 30% 40% 50% 60% 70% 80%

W Tertiary-levelB m Tertiary-level A and B

™ Federal Statistical Office (201 3a)
' Federal Statistical Office (2013¢)

M Tertiary-level A



SWISS VPET FUNDING

The VET sector is funded by the Confederation, t
each to their own degree. Most of the costs of P

by companies and private individuals.

Public funding

Public expenditure for Switzerland’s VPET system stood
at around CHF 3.5 billion in 2012. The cantons are
responsible for implementing VPET. As such, they
cover at least three-fourths of associated costs, The
Confederation’s share of public funding of the VPET Sys-
tem corresponds to one-fourth of the total costs. A total
of 10% of federal funding will be used to promote VPET
development projects as well as specific activities that
serve the public interest.

Professional organisations

Professional organisations provide both services and fun-
ding for the Swiss VPET system: they do the groundwork,
run their own training centres and promote specific oc-
cupations (VET sector) and professions (PET sector). Ge-
nerally speaking, host companies stand to benefit from
taking part in VET programmes. According to a cost/be-
nefit study conducted in 2009, gross costs of involve-
ment in VET amounted to CHF 5.3 billion. This figure was
outweighed by the productive output generated by lear-
ners, which amounted to CHF 5.8 billion,

he cantons and professional organisations,
ET and job-related CET prograrmmes are borne

VPET funds

Under the Federal Vacational and Professional Education
and Training Act provisions, companies within a given
economic branch contribute to a corresponding VPET
fund, which is used to cover the cost of VET and PET
activities (e.g. development of training programmes, or-
ganising courses and qualification procedures, promoti-
on of specific occupations). The Confederation may de-
clare some VPET funds to be of general interest and
therefore mandatory for all companies within a given
economic branch.



FACTS AND FIGURES

Public expenditure for VPET systen;i in 2012"

Preparation for enrolment in VET W CHF 237 million
VET schools O e L e ——————
VET sector
Industry courses [ CHF 116 million
Qualification procedures f [ CHF 106 million
PET colleges I CHF 337 million
PET sector

Preparation for federal PET examinations and

job-related CET I CHF 139 million

VET and PET professionals | CHF 9 million

Projects and special services } CHF 30 million

0% 10% 20% 30% 40% 50% 60% 70% 80%

Share of total public costs for VPET system

Cost/benefit ratio for Swiss companies i;nvolved in VET programmes, survey year 20091

Productive output by learers e —————
Gross costs e ———r—

Net benefit I CHF 0.5 billion
0 1 2 3 B 5

Cost/benefit ratio by apprenticeship duqétion, in CHF
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15 State Secretariat for Education, Research and Innovation (2013)
' Strupler and Wolter (2012) ;

"7 Fuhrer and Schweri (2010)

' Strupler and Wolter (2012)






VET AT THE INTERNATIONAL

LEVEL

Due to its very close correlation with the labour market, Switzerland’s VPET system

has proven to be a successful model. The Confederation works at various levels to draw greater
international attention to the strengths of Switzerland’s dual-track approach to learning. In
addition to stronger networking, priority is given in particular to improved recognition and
appreciation of VET and PET qualifications. This also provides greater mobility for Swiss specia-

lised personnel.

Copenhagen Process

Comparability, transparency and mobility between Euro-
pean VET systems are the main objectives of the Copen-
hagen Process. Represented by the State Secretariat for
Education, Research and Technology (SERI), Switzerland is
currently drafting a national qualifications framework as
well as certificate supplements for VET qualifications and
diploma supplements for PET qualifications, The aim is to
achieve a better positioning of VET (uppersecondary level)
and PET (tertiary B level) both in Switzerland and abroad.
wyww.shfiadminch/copenhaguer

OECD studies on VET systems

Switzerland regularly takes part in OECD country studies
on VET. These studies confirm the strengths of the Swiss
VPET system and raise its profile internationally.
www.shii.admin.ch/oscdstudis

VPET research

The State Secretariat for Education, Research and Innova-
tion (SERI) maintains active networking ties in the area of
VPET research. It also provides funding for publications in
the international journal “Empirical Research in Vocatio-
nal Education and Training (ERVET)".
wwwishiladmin.ch/vetressarch

* Information available in French, German and/or Italian only.

Expertise transfer
Based on Switzerland's international strategy for educa-
tion, research and innovation, which was approved by the
Federal Council in 2010, the reputation and position of
the Swiss VPET system should be strengthened. Initial co-
operation supported by SERI in this direction has already
taken place between Switzerland and India with the first
transfer project, where aspects of the dual-track approach
to VET are being implemented.
nv.shi mij tion-copperation

International and national competitions

Each year, numerous trade associations send their best
qualified workers to national skills competitions. The win-
ners of these competitions qualify to take part in EuroS-
kills and the Worldskills competitions. The last WorldSkills
Competition was held in Leipzig (Germany) in July 2013,
Strong Swiss performance confirms the quality of dual-
track VET programmes and leads to greater international
recognition.

www.swiss-skills.ch/fr*

International VET Congress

Switzerland will host an international VET Congress in
2014, in 2015 and in 2016. In 2014, the Congress will be
held in Winterthur (Switzerland) from 15 to 18 Septem-
ber. The aim is to strengthen VET programmes at the in-
ternational level, and facilitate the exchange of expertise
between important national and international actors in
the VET field.
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FACTS AND FIGURES

ADDITIONAL INFORMATION

List of occupations and professions
List of all federally recognised occupations (VET) and pro-
fessions (PET): Legal bases and addresses.

sbfladminch/idn®

SERI documentation
Collection of SERI publications on VET and PET

fo &5 Presiom smin fodim e noes
WWW.SHTLadmin.ch/docvet

Apprenticeship barometer

Representative survey of the apprenticeship situation
from the perspective of young people and host compa-
nies. Conducted every April and August since 1997,

Training of VET and PET professionals

Information on recognition of training programmes for
VET and PET professionals as well as on equivalency of
their qualifications.

- [N S P J SR
wiwsLsat agdmin,

Leading Houses

Leading Houses are responsible for a SER programme to
support the continuing development of VPET research
activities in Switzerland.

siss oiedl wediend Is frsoge o=
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* Information available in French, German and/or Italian only,

Portal on VPET system
www.formationprof.ch*

Validation of non-formal and informai learning
(VNIL)

www.berufsbildung.ch = Themen = Berufsabschluss
fur Erwachsene > Validierung von Bildungsleistungen*

The path of professionals

www.vetplus.ch*

Portal on occupational, educational and career
guidance
www.orientation.ch*

Information platform on the Swiss education
system

www.educa.ch

Serveur de documents pour I'éducation et Ia
formation

www.educa.ch

Document server for education
www.edudoc.ch

Electronic newsletter on VPET system

www.panorama.ch*

VPET Lexicon

www.lex.formationprof.ch*

Host company label

www.vignette. formationprof.ch*

Federal Statistical Office (FSO)

www.education-stat.admin.ch

Cost/benefit survey of Swiss ﬁom|panies involved
in VET programmes

www.ffb.unibe.ch

Swiss Federal Institute for Vocational Education
and Training (SFIVET)
www.sfivet.ch

Swiss Conference of VPET Offices {SBBK)

www.csfp.ch*

Swiss Conference of Cantonal
Ministers of Education (EDK)

www.edk.ch
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Compte rendu du Think Tank qui s’est tenu le 7 octobre 2014 a Culture et Liberté
National dans le cadre du projet Léonardo Partenariat PracMob

|
|
|
Présents i

Geraldine GOYAT (chargée de projet a IILEP); FIorence? PETIZON (responsable du
développement international au CFA Stephenson); Anne MEYER et Doreen POERSCHKE
(Culture et Liberté)

Larbi ATSAOUI (formateur au CFA du Batiment a St Denis) ; Gllles BONNET (chargé de mission
partenariats européens et internationaux au Conseil Régional lle! de France); Robert KAMPE
(Culture et Liberté) |

Excusés

Margarete RIEGLER-POYET (directrice du service formations & la Chambre de commerce franco-
allemande) ; Bruno LIBAULT (directeur de I'Ecole de la deuxiéme chance de Paris)

Introduction

Robert Kampe présente le secteur international de Culture et Libert¢ et le projet européen auquel
participe Culture et Liberté depuis 2013 et jusqu’en 2015, PracMob, dont I'objectif est de créer un
réseau innovant et productif, d’examiner les cadres de formation auxquus participent des jeunes
avec moins d’opportunités (JAMO) et d’envisager comment ils pourqaleni accéder a des dispositifs
de mobilité européenne. |
En effet, le constat de la Commission européenne met en avant le fait que les JAMO rencontrent
un certain nombre d’obstacles (sociaux, économiques, culturels, éducatifs, géographiques, etc.)
qui les empéchent de participer « de fagon satisfaisante a I'éducation formelle et non formelle, & la
mobilité transnationale et a la participation, la citoyenneté active, I'épanouissement personnel et

l'intégration dans la société dans son ensemble » (définition Commission européenne).

Qbjet du projet : les rencontres de travail dans chaque pays font découvrir aux organismes
participants (association, municipalité, organisme de formation, centre de formation professionnel,
etc.) les modalités des dispositifs mis en place dans les différents pays pour travailler avec les
JAMO. |l s’agit donc de réaliser un état des lieux, et de commencer a réfléchir a des préconisations
a partir de la question: comment peut-on permettre a ces jeunes d'accéder a la mobilité
européenne ?

Pays participants : I'Allemagne ; I'Autriche ; le Danemark ; la France ; les Pays Bas; la Suisse
romande.

Calendrier : une premiére rencontre a eu lieu 8 Hambourg en septembre 2013, une autre a Paris
en février 2014 et la plus récente a Vienne en avril 2014. Les prochaines sont prévues aux Pays
Bas du 8 au 10 octobre 2014, puis en Suisse romande en mars 2015 et au Danemark en mai
2015.

Cette premiére phase d’état des lieux sera suivi d’'un autre projet, qui prendra la forme d’'un
partenariat stratégique visant a construire une formation professionnelle binationale de deux ans
incluant une (ou deux) période(s) de stage a I'étranger.

Objet du Think Tank

Les représentants de centres de formation d’apprentis et/ou d'organisme de formation et
d'insertion confrontent leurs expertises et leurs pratiques a partir du questionnaire élaboré par les

1



partenaires des six pays, qui s'articule sur la question : comment peut-on faire partir les jeunes en
formation professionnelle ayant moins d’opportunités ?

La participation d’'un représentant du Conseil régional lle-de-France coniribue & éclairer les
aspects liés a I'encadrement institutionnel de ces expériences et aux éventuelles modalités de
financement.

Mise en place

Question 1 - Comment le dispositif de formation professionnelle devrait-il étre organisé afin
de permettre aux jeunes de participer a un stage obligatoire de moyenne durée a I'étranger ?
Un fractionnement du stage (ex : en deux fois, avec une courte période la premiére année et
une plus longue la seconde) serait-il utile ?

L'idée de deux périodes, d'abord plus courte puis d’'une durée plus longue, est retenue.

Les remarques concernent prioritairement la difficulté que constitue la barriére de la langue, et
la nécessité de préparer les apprentis en amont, par un séminaire interculturel et linguistique.

(C’est ressenti comme particulierement vrai dans les branches commerciales / relationnelles, ou la
capacité de communication est indispensable. Dans les métiers du batiment, par exemple, il est
davantage possible de passer par la démonstration et de s’appuyer sur les plans et les cotes, qui
sont standards.

Suggestion — la mise en place, dans les pays européens, de plateformes linguistiques / métier,
ou pourraient étre mises en commun, des compétences techniques professionnelles issues de
plusieurs nationalités, qui permettraient d’associer apprentissage / initiation linguistique et apport
de savoir-faire, et donner lieu a trois ou quatre périodes pratiques au cours de I'année.

Autre suggestion : la reconnaissance par le diplome...

A linstar de ce qui existe déja en plasturgie, par exemple, il est important, pour favoriser la mobilité
des apprentis, que leur expérience hors frontiére soit reconnue dans leur dipldme (notion de
bonus). La procédure de contrdle en cours de formation (CCF) pourrait ainsi inclure la possibilité
d’'une période validée a I'étranger. Toutefois, c’est une procédure complexe & mettre en place ; le
CCF ponctuel (contréle final) intégrant une partie spécifique « mobilité » serait plus simple
d'utilisation.

...pour I’entrepriei;e

EEn vue d’inciter I’gntreprise a favoriser la mobilité de ses apprentis, il semble souhaitable de lui
apporter aussi un bonus, via l'attribution d’un label spécifique et en I'associant dés la conception

du projet de mobilité.

Attention, a ce niveau, a I'idée de plateforme linguistique / métier évoquée plus haut: si les
apprentis effectuent trois ou quatre stages via cette plateforme, cela peut provoquer des difficultés
de remobilisation sur le cursus de formation en alternance.

Question 2 — Quels sont les moyens susceptibles de garantir l'efficacité de I'apprentissage
dans le domaine professionnel cible ?

Trois dispositifs principaux peuvent y concourir :
- l'existence d'une convention multipartite portant sur le contenu du stage
- I'Europass-Mobilité
- la visite de stage, qui peut se combiner avec un suivi tutoré, et un jumelage entre CFA des
deux pays (ce qui permet aux établissements et aux formateurs a mieux se connaitre et de
développer leur partenariat)
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[ in Denmark’s education and training system
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Informationsblatt fiir MultiplikatorInnen

Jugend Bildung Beschaftigung

Early Complete

TEL: 0664 9430434

Lehr- und Berufsausbildung, Unterstiitzung fiir Lehrlinge

Zielgruppen

» Alle Jugendlichen, die in Wien die Berufsschule besuchen und deren
Ausbildungsbetrieb den Sitz in Wien hat, ausgenommen Jugendliche, die sich in
der integrativen Berufsausbildung befinden.

= Personen, die die Lehre voraussichtlich nicht beenden (Drop outs) bzw. die Lehre
beenden aber nicht abschlieBen (keine oder negative LAP ohne weiteren Antritt)
(= besonders wichtige Zielgruppe - VIPs)

¢ Personen, die in Wien die Berufsschule besuchen, deren Ausbildungsbetrieb aber
nicht in Wien ist (Einsprengelung), kénnen nach Riicksprache in Einzelfallen
ebenfalls betreut werden.

Zugang

Anmeldung Uber die Wiener Berufsschulen, die Homepage www.lehre-fertig.at, Gber
die Kommunikationszentren des KUS-Netzwerk und Partnerorganisationen oder
persénlich in der Koordinationsstelle Early Complete.

Eintritt

Der Eintritt ist jederzeit moglich.

Kapazitdten

Erstes Projektjahr: ca. 500 Personen aus allen in Wien angebotenen Lehrberufen.

Besonderheiten

Vernetzung und Ergénzung bestehender Angebote, Kooperation mit den
Berufsschulen. VIP-Coaching. Addquate MaBnahmen, die die Chance auf einen
positiven Lehrabschluss erhéhen, werden gemeinsam entwickelt und geplant.

Beschreibung

Die Zielgruppe wird friihzeitig an der Berufsschule ausgemacht und zur Anmeldung
motiviert. Es wird ein Coach vermittelt der die Situation abklart (etwa: bereits in
Betreuung, Neuorientierung, Sozialberatung, Férderunterricht) und entweder zu bestehenden
Angeboten weitervermittelt, bestehende Angebote ergénzt oder selbst die Betreuung
Ubernimmt. KooperationspartnerInnen: Lehrlingscoaching, Lehrbetriebscoaching, ¢’
mon”"™ — Case Management, Wiener Berufsschulen, Schulpsychologie, KUS-Netzwerk
~ Sozial- und Freizeitpédagogik, LOL, etc. sein. VIPs werden bis zur positiven LAP
betreut.

Leistungen

VIP-Coaching, KompetenzCheck am Ende des 2. Lehrjahres, Férderangebote
(fachliches Coaching, DaF/DaZ, Peer-to-Peer-Angebote, intensivierte LAP-
Vorbereitungskurse), Vernetzung mit erfolgsrelevanten Stellen

Forderdauer

Langstens von Lehrzeitbeginn bis zum Ablegen der Lehrabschlusspriifung bzw. bis ein
halbes Jahr nach Lehrzeitende.

StundenausmaB

Coaches fiihren ein ca. 1-stlindiges Erstgesprach. Dabei werden Risikofaktoren
ausgemacht und ein - auch zeitlich - individueller MaBnahmenglan erstellt.

Fin. Anspriiche

keine

Ziele | « Friherkennung von Problemen, die zum negativen Lehrabschluss fiihren.

» Deutliche Verringerung von Lehrabbriichen sowie negativer Priifungsergebnisse
beim Erstantritt.

» Steigerung der Personenanzahl, welche direkt nach Ende der Berufsschule zur LAP
antritt.

« Gteigerung der Anzahl von Wiederholungsprifungen nach negativem
Pritffungsergebnis.

Kontakt | Early Complete Hannes Erlinger

+43 699 15252584
hannes.erlinger@kusonline.at

www.kusonline.at

1150, Hiitteldorfer StraBe 63-65/3. Stock/6
+43 664 9430434

complete@kusonline.at

www.lehre-fertig.at

Der Zugang zu den Raumlichkeiten der Einrichtung ist rollstuhltauglich (ist nicht
gleichzusetzen mit barrierefrei)

Tradger

KUS - Netzwerk fir Bildung, Soziales, Sport und Kultur

Fordergeber

WAFF - Wiener ArbeitnehmerInnen Férderungsfonds; ESF; ,Cornplete® auch AK-Wien

Janner 2014



Informationsblatt fiir MultiplikatorInnen

OBB Q

Jugend Bildung Beschiftigung

TEL: 8791556

Lehre/Férderungen

Zielgruppen

Méadchen mit Interesse an technischen Berufen (bspw. HTL-SchulabbrecherInnen) In
der Regel im Alter von 15 bis 18 Jahren.

Zugang | Aufnahme nach positiv absolvierten Aufnahmetests bei den OBB jeweils im Mai/Juni
Eintritt | einmal jéhrlich im September
Kapazitdten | 30 Pldtze insgesamt
Besonderheiten | Ausbildungsbetrieb ist ein Wirtschaftsbetrieb, regulére Lehre (auch Doppellehren) in

technischen Berufen bei den OBB

Beschreibung

Das Projekt IBA Potenzial OBB Madchen wird vom AMS geférdert und bietet in
Kooperation mit den OBB eine Berufsausbildung in technischen Berufen. Méglich sind
alle eisenbahnspezifische Lehrberufe (z.B. Gleisbautechnikerin), eine Absolvierung
einer Doppellehre ist ebenfalls méglich. Die OBB Dienstleistungs GesmbH stellt die
Ausbildner, die den Madchen das Lehrbild vermitteln. Der Verein T.I.W. stelit die
sozialpédagogische Betreuung. Die Sozialpddagogische Betreuung erstreckt sich
sowohl auf Problemfelder, die in direktem Zusammenhang mit der Ausbildung stehen,
als auch auf private Problemfelder (Wohnsituation, Verschuldung etc.). Wahrend der
Ausbildung wird sowohl zu den Ausbildnern als auch zur Berufsschule Kontakt
gehalten und die M&dchen werden auch wéhrend eines Praxiseinsatzes in Betrieben
sozialpddagogisch betreut.

Leistungen | Sozialpddagogische Betreuung, Einzelgespréche und Gruppenangebote, Nachhilfe,
Seminare zu den Themen Jugendrecht, Sexualitdt, Erndhrung, Auftreten oder
Kommunikation, Unterstiitzung bei Schulden- oder Wohnproblematiken, Praktika in
Betrieben anderer OBB Gesellschaften, Sportangebote

Forderdauer | 4 Jahre
Stundenausmaf | Vollzeit (40 Wochenstunden)
Finanzielle | Lehrlingsentsch&digung, zusétzlich kann die Lehrlingsfreifahrt beantragt werden.
Anspriiche
Ziele | Absolvierung einer technische Lehre, Lehrabschlusspriifung
Kontakt | Verein T.I.W. Projekt OBB Madchen

Projekt OBB Mé&dchen

MargaretenstraBe 166/1. Stock/Tir 108
1050 Wien

01/879 15 56 (Sekretariat)
office@verein-tiw.at

Ruthnergasse 2

1210 Wien

Karin Schlégl (Sozialpadagog.
Betreuerin)
schloegl@verein-tiw.at
0676/729 18 42

Die Barrierefreiheit der Rdumlichkeiten bitte vorab erfragen.

Trdger

Verein T.I.W.

Fordergeber

AMS, OBB, Privatstiftung fir Berufsausbildung, Bundesministerium flir Verkehr

Marz 2011



Informationsblatt fiir MultiplikatorInnen

Jugend. Bildung - Beschéftigung

Lehr- und Berufsausbildung
Forderungen fiir betriebliche Lehrausbildung

Kurzinfo

Kontakt

Férderungen der
Wirtschaftskammer

Unter ,Lehre férdern® finden sich alle Férderungen
der betrieblichen Lehre. Besonders relevant sind die
Basisforderung, Kurse fiir lernschwache
Lehrlinge, Vorbereitungen auf die
Lehrabschlusspriifung und berufsbezogene
Zusatzausbildungen in der Férderart ,Zwischen - und
Uberbetriebliche AusbildungsmaBnahmen, des
weiteren werden Auslandspraktika, Weiterbildungen
von AusbildnerInnen, Ausgezeichnete und gute
Lehrabschlusspriifungen, der gleichm&Bige Zugang
zur Lehre im Rahmen von Projekten sowie die
Integrative Berufsausbildung und Teilqualifizierung
geférdert.

Alle Antrége sind spétestens 3 Monate nach dem
férderbaren Ereignis einzureichen.

Lehrlingsstelle-Férderungen
01/51450 - 2460
Lehre.foerdern@wkw.at
www.lehre-foerdern.at

Mé&dchen

Geférdert werden Lehrstellen fir weibliche Lehrlinge
in Firmen, in denen der Frauenanteil unter 40% liegt.
Férderung: 400€ flr max. 3 Jahre, ab 18 Jahren
hdhere Lehrlingsforderung unter Umsténden moglich.

Férderungen far
>18 Jéhrige

Lehrverhéltnisse, die mit tGber 18 Jéhrigen
geschlossen werden, kénnen vom AMS geférdert
werden, sofern eine héherer Lehrlingsentschidigung
oder ein HilfsarbeiterInnenlohn vom Dienstgeber
entrichtet wird. Forderung bis zu 604€ max. 1 Jahr
maéglich

TeilnehmerInnen
an einer
Integrativen
Berufsausbildung

Unternehmen, die Lehrlinge in der Integrativen
Berufsausbildung oder Teilqualifikation ausbilden,
kénnen um Unterstitzung flr lernschwache Lehrlinge
ansuchen.

Férderung: 400€ fur die Dauer der integrativen
Berufsausbildung

Benachteiligte
Jugendlichen

Es werden Lehrausbildungen von Jugendlichen mit
SPF, oder negativem Pflichtschulabschluss, oder
Jugendliche mit anrechenbarer Vorlehre von {iber 3
Monaten, oder mit phys., psych. od. geistiger
Einschrankung geférdert, Férderung: 200€ max. 1
Jahr.

Begiinstigte
Behinderte

Beglnstigte Behinderte haben einen Grad der
Behinderung von mindestens 50%, der vom
Bundessozialamt festgestellt wurde. Bei
beglinstigbaren Behinderten liegt keine offiziell
bescheinigte Behinderung von 50% vor, eine
Teilnahme an Arbeitsassistenz kann fiir eine
Férderung ausreichen. Die Lehre kann mit 400€
monatlich max. 3 Jahre gef6rdert werden.

Eb.jugendliche@ams.at

Oder
01/87871/30499

Oder
AMS Jugendliche Service fir
Unternehmen

ALILLE

Férderungen nur nach
Kontaktaufnahme vor
Arbeitsbeginn bzw,
spéitestens am 1. Arbeitstag
durch Dienstgeber
erforderlich.
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Lehrausbildung - speziell fiir Miadchen

Projekt

Kurzinfo

Telefonischer Kontakt

Oebb
Mddchenprojekt

Madchen, die sich fiir eine Lehre in technischen
Berufen interessieren, bietet der Verein T.I.W. in
Kooperation mit den OBB sozialpddagogische
Begleitung im Rahmen der Lehrausbildung an. Es
handelt sich hier um eine regulére Lehrausbildung
und nicht um eine integrative oder (berbetriebliche
Lehre.

01/879 15 56

Lehrausbildung - speziell fiir Jugendliche mit Hérbehinderung

Projekt

Kurzinfo

Telefonischer Kontakt

Lehre Siemens

Siemens bietet Jugendlichen mit Behinderung,
schwerpunktmaBig mit Hérbehinderung, eine
Erstausbildung zur Facharbeiterin, zum Facharbeiter.
Ein Grad der Behinderung von mindestens 50% und
ein erfolgreicher Schulabschluss sind Voraussetzung.

BSB: 05 9988-2397
Siemens: 051717 23437

Dezember 2012



Informationsblatt fiir MultiplikatorInnen sordinationsstell
Jugend Bildung Beschiftigung

go.on — Berufscoaching nach der Lehre in
Handwerk und Technik fiir junge Frauen

TEL: 7894545 - 41
Unterstiitzung fiir Lehrlinge

Zielgruppen | »

Junge Frauen im letzten Lehrjahr/nach Abschluss einer Lehre im handwerklich/technischen
Bereich auf der Suche nach einer Anstellung als Fachkraft

Zugang | . Offener Zugang, eine Zuweisung ist nicht notig. Operative Laufzeit Beratung: ca. bis
Frihherbst 2013
Eintritt | PERSONLICH

» Personliche Terminvereinbarung fir Coaching jeder Zeit moglich

o Workshops/Trainings: laufend, mit persénlicher Anmeldung

ORGANISIERT

e lber Info-Workshops an Berufsschulen, Trager von Uberbetrieblichen Lehrausbildungen,
Betrieben, etc.

Kapazitaten

100 potentielle Teilnehmerinnen in Info-Workshops
25 Teilnehmerinnen im Intensivcoaching
Beratungen: ca. 4-5 Coachingeinheiten, Dauer: 1h
Workshops: Teilnehmerinnenanzahl, ca. 12 Personen

Besonderheiten

Das Projekt go.on richtet sich an junge Frauen mit nicht-traditionellen Lehrberufen am Ubergang
Lehre/Eintritt ins Berufsleben als Fachkraft. Neben bereits erprobten Formen des Coachings
werden vor allem neue Kommunikationsstrukturen geférdert (Gruppen-Mentoring, Vernetzung).
Hauptzielgruppe: weibliche Lehrlinge in Handwerk/Technik in Uberbetrieblichen
Lehrlingsausbildungsstatten.

Beschreibung

go.on - Berufscoaching nach der Lehre ist ein innovatives Pilotprojekt im Rahmen des
Beschéftigungspaktes Wien, koordiniert vom waff, finanziert von ESF und bmask, durchgefiihrt
vom Verein sprungbrett. Ziele: Zielgruppe zu begleiten und unterstlitzen, um ihnen einen
erfolgreichen Einstieg als Fachkraft zu erméglichen; geeignete Wege zu finden, um die
potentielle Zielgruppe zu erreichen; Erfahrungen und Wissen (ber die Zielgruppe in Form einer
Abschlussveranstaltung zu prasentieren und diskutieren.

Leistungen | Telefonische und persénliche Beratungsgespréche, Training aller relevanten Kompetenzen flir
die Bewerbung (Bewerbungsunterlagen erstellen, Bewerbungsgespréche, etc.), Informationen
zur Arbeitssuche, Vermittlung zu -Betrieben, Trainings im Bereich Persdnlichkeitsbildung,
Workshops mit Role-Models.

Férderdauer | Das Projekt go.on - Berufscoaching nach der Lehre lduft bis Ende 2013, Persénliche Beratung
bis Herbst 2013, Workshops bis Sommer 2013,
StundenausmaB | Kein festes StundenausmaB, Beratung: 1h Workshops: ca. 3-6h
Finanzielle | Es gibt keinen finanziellen Anspruch durch die Teilnahme.
Anspriiche
Ziele | Arbeitsmarktintegration, Verbleib in Beschéftigung, wenn méglich in der Ausbildungsbranche.
Kontakt | Verein sprungbrett Elisa Kahlhammer, bakk.phil.

elisa.kahlhammer@sprungbrett.or.at
01/789 45 45 /41

01/789 45 45/41 0650/3407534
sprungbrett@sprungbrett.or.at www.sprungbrett.or.at/go.on

Pilgerimgasse 22-24/1/1
1150 Wien

Der Zugang zu den Raumlichkeiten ist nicht rollstuhltauglich.

Trager

Verein sprungbrett, zvr 396967361

Férdergeber

Européischer Sozialfonds, bmask
Janner 2013
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Lehr- und
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Berufsausbildung

Unterstiitzung fiir Lehrlinge

Unterstiitzung fiir Lehrlinge am ersten Arbeitsmarkt

Trdger/Projekt

Kurzinfo

Telefonischer Kontakt

Early Complete

KuS early complete ist ein Casemanagement fir
BerufsschilerInnen. Es identifiziert Jugendliche mit
Unterstitzungsbedarf und leitet sie an bestehende
und passende Angebote weiter und bietet auch selbst:
Unterstitzung.

Anmeldung Uber die Wiener Berufsschulen, die
Homepage http://www.lehre-fertig.at, die
Kommunikationszentren des KUS-Netzwerk und
Partnerorganisationen oder persénlich in der
Koordinationsstelle Early Complete.

0664/ 9430434

Lehrlingscoaching

Das Projekt ,Rock your future™ unterstitzt Lehrlinge
am ersten Arbeitsmarkt individuell bei privaten oder
beruflichen Problemstellungen. Nur Jugendliche in
Wiener Ausbildungsbetrieben nach dem
Berufsausbildungsgesetz kénnen schriftlich Antrége
stellen.
http://portal.wko.at/wk/format_detail.wk?angid=1&s
tid=6949508&dstid=8631&opennavid=0

01/514 50-2460

Unterstiitzung fiir weibliche Lehrlinge - speziell in handwerklich technischen

Berufen

Trdger/Projekt

Kurzinfo

Telefonischer Kontakt

Go.on

»Sprungbrett” fiir Madchen bietet Berufscoaching flir
weibliche Lehrlinge in handwerklich technischen
Lehrberufen, die kurz vor der Beendigung ihrer Lehre
stehen oder diese kurz zuvor beendet haben. Das
Pilotprojekt bietet die Erstellung von Karriereplénen,

Bewerbungsunterlagen, Bewerbungstraining, und div.

Workshops zur Personlichkeitsentwicklung und
Entwicklung von Schlisselqualifikationen.
http://www.sprungbrett.or.at/go-on.shtm

01/789 45 45 41

Unterstiitzung fiir alle Lehrlinge

Trdger/Projekt

Kurzinfo

Telefonischer Kontakt

KUS-Netzwerk

Der Kultur- und Sportverein der Wiener
Berufsschulen (KUS) bietet an Berufsschulen sozial-
und freizeitp&dagogische Angebote, Lernhilfe,
Bibliotheken und spezifische Projekte fiir Lehrlinge.

01/ 52525 - 77377

Marz 2014
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Jugend Bildung Beschaftigung

Lehrlingscoaching

TEL: 514 50 / 2460

Lehr-und Berufsausbildung, Unterstiitzung fiir Lehrlinge:

Zielgruppen

Lehrlinge mit aufrechtem Lehrverhéltnis am ersten Arbeitsmarkt und Ausbildungs-
standort Wien. Sowie Lehrlinge chne positiven Lehrabschluss bis maximal 6 Monate
nach Ablauf der Lehrzeit oder nach vorzeitiger Ldsung des Lehrvertrags.
Ausgenommen sind Lehrlinge der IBA, UBA, der Gebietskérperschaften (Bund, Land,
Gemeinden) und der politischen Parteien.

Zugang

Die Lehrlinge miissen einen Antrag auf Coaching stellen und diesen der Lehrlings-
stelle Wien zukommen lassen. Das Lehrlingscoaching kann tiber die Website
www.wko.at/lehrlingscoaching online beantragt werden - direkt vom PC aus!
einfach, rasch und unbirokratisch - Antrége kénnen auch per Fax, Mail
(eingescannt) oder Post an die uriten aufgefiihrten Adressen gesendet werden.
Antragformulare finden sich im Folder ,Rock your Future - Lebe Deine beruflichen
Traume"™ und auf der Férderwebsite der Lehrlingsstelle www.lehre-foerdern.at.

Eintritt

Nach der Prifung der Férdervoraussetzung durch die Lehrlingsstelle erfolgt
innerhalb von zwei Werktagen eine erste telefonische Kontaktaufnahme mit dem
Jugendlichen durch einen Coach. Innerhalb der darauffolgenden 5 Tage startet das
Coaching.

Kapazitaten

Pilotprojekt bis 31.12.2013 - bis zu 1000 TeilnehmerInnen

Besonderheiten

Umfassende ldngerfristige Beratung und Begleitung von Lehrlingen bei allen
Problemlagen. Nach Ende einer Beratung kann das Lehrlingscoaching bei neu
auftauchenden Problemen wieder genutzt werden, sofern das Gesamtkontingent
von maximal 41 Stunden noch nicht zur Génze ausgeschopft ist.

Beschreibung

Das Lehrlingscoaching teilt sich &hnlich wie das Jugendcoaching in drei Stufen bzw.
Phasen. In der ersten Phase wird die Situation des Jugendlichen abgeklart.

In der zweiten findet vertiefte Beratung und Coaching im Umfang von bis zu 8
Leistungsstunden statt. Die dritte Stufe umfasst Case Management im Umfang von
15 Stunden. In begriindeten Féllen ist eine Verldngerung um weitere 15 h moglich.

Leistungen

Beratung, Begleitung, Organisation von Nachhilfe und gezielter Lehrabschlussvorbe-
reitung, Krisenintervention, Mediation, nachhaltige Vernetzung mit spezialisierten
Einrichtungen im Sozialarbeits- und Gesundheitsbereich, Aufbau von tragfihigen
Unterstutzungsbeziehungen im betrieblichen, schulischen und persénlichen Umfeld.

Forderdauer

Innerhalb der gesamten Lehrzeit und bis max. 6 Monate nach Ablauf oder Lésung
des Lehrverhdltnisses wenn LAP noch offen.

Stundenausmag

gesamt maximal 41 Stunden pro Lehrling

Finanzielle

Die TeilnehmerInnen erwerben keine finanziellen Anspriche.

Anspriiche
Ziele | Ziel ist eine erfolgreiche Lehrausbildung des Coachees. Die Vermeidung von
Ausbildungsabbriichen und das Erreichen einer positiven Lehrabschlusspriifung.
Kontakt | Lehrlingsstelle-Férderungen Ansprechperson: DSA Alfred Niederberger

Wirtschaftskammer Wien

Rudolf Sallinger Platz 1, 1030 Wien
Tel: +43 (1) 514 50 - 2460

FAX: +43 (1) 514 50 - 2469
E-Mail: lehre.foerdern@wkw.at

E Alfred.Niederberger@wkw.at
T +43 (1) 514 50 - 2482
www.lehre-foerdern.at
www.wko.at/lehrlingscoaching
www.wko.at/wien/lehrling

Der Zugang zu den Raumlichkeiten der Lehrlingsstelle ist rollstuhltauglich und
behindertengerecht - nach Abschluss der laufenden Umbauarteiten barrierefrei.
Der Ort des Coachings kann zwischen Coach und Coachee grundsétzlich
vereinbart werden - bei Bedarf barrierefrei.

Trager

Umsetzung durch die Lehrlingsstelle Wien

Fordergeber

Lehrlingscoaching ist eine Initiative von BMASK und BMWFJ,
April 2013
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QUESTIONNAIRE THINK TANK

Answered by a VET-teacher and an a staff member of the chamber of
commerce

1.) Which vocational training setting would be most suitable for a placement abroad in
terms of time/duration? Would a splitting
(e.g. a shorter and a longer period within 2 years) help?
The length of a placement should be between 3-6 weeks
Chambers advise: not to split the placement, it would create too much organisation and to
many times of absent.

2.) By which means can sustainable learning in the particular working field be guaranteed?
The vocational training is based on the trainings regulations (Ausbildungsordnungen) and the
framework curriculums (Rahmenlehrplane). During a period abroad the content of the
placement should be defined between company, school and placement-company. During the
placement there should be a comination between theory and practise. Trainees should get tasks
the have to solve autonomous. Teaching sessions can be more often individualized.

3.) How can the vocational training schools / employers be convinced to accept longer
stays?

The impacts of a placement abroad are obvious, afterwards the apprentices/trainees are

e higher motivated

e more self confidence

e more independent and responsible and have increased their horizon.
Companies and professional schools do profit of the trainee’s development.
According to the chamber of commerce companies and schools should not convinced of
longer placements to prevent to interfere into the german regulations of vocation training
(compulsory schooling=Schulpflicht). Contract-partner of the trainee is the company in
Hamburg, that should not be changed. School and the majority of the apprenticeship should be
conducted in Hamburg, not abroad. Nevertheless should professional schools and companies
convinced of the advantages of a placement abroad, e.g. in the frame of the
Lernortkooperationen, where teachers and trainer of the companies come together.

4.) Which countries should become involved, considering different vocational educational
systems?
Different vocational trainings should be considered.
In general every European country is possible.
If the main target is to improve the language skills, the trainees should go to an english, french
or spanish-speaking country. If the focus is to experience a stay abroad, the chamber suggests
Austria, Switzerland and Luxemburg because of the similar vocation education systems.
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5.) Which branches should be primarily focussed by all partners?
Especially those professions dealing in an international context are suitable (e.g. foreign
commerce). But much more important is the company's attitude towards a placement abroad.
Openminded and/or relations to foreign partners are good conditions for a successful experience
and to take advantage of the trainee’s personal development in the ongoing vocational training.

6.) What are the expectations /demands /needs of the vocational teachers/trainers and
employers?
Both — trainee and company should be asked in terms of their expectations, needs and
demands. Their participation should be arranged well in advance.
The trainees should give a presentation of their stay abroad. Companies expect more self
confidence and an increase of responsibility of their trainees.

7.) How will acquisition and guidance for the beneficiaries be assured?
With partnerships. Some companies have an affiliate abroad. These can arrange easily
placements, even exchange trainees.

8.) What crucial questions and issues of the beneficiaries, teachers and employers are to be
faced?

e Which costs will be produced?

e Where can the trainees stay while in the placement?
»  Which are the best periods for a placement?

e Can several trainees share an accomodation?

e Do the trainees get a certificate?

9.) What did former beneficiaries miss and what did they find disturbing during their stays
abroad?
Until now there were no negative feedbacks, according to the interviewed persons.
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Y Rund30 Prazent der Hauptschiilerf-innen besuchen Gber das 9. Schuljahr hinaus auch ein 10. Schuljahr an der Hauptschule.
Die Mittelschule in Sachsen, die Sekundarschule in Sachsen-Anhalt und die Regelschule in Thiringen vermitteln den Haupt- und Realschulabschluss.
Entsprechende Einrichtungen bestehen auch im Bereich von Realschulen und Gymnasien sowie bei den beruflichen Schulen.

* Schematisierte Darstellung der typischen Struktur des Bildungssystems der Bundesrepublik Deutschland. In den einzelnen Bundeslandern bestehen Abweichungen.
= DieZurechnung des Lebensalters zu den Bildungseinrichtungen gilt fiir den jeweils frithestméglichen typischen Eintritt und bei ununterbrochenem Gang durch

das Bildungssystern.
* Die GroRe der Rechtecke ist nicht proportional zu den Besuchszahlen.

BILDUNG
Deutschland. Das von morgen.
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Basic structure of the Education System of the Ferderal Republic of Germany
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* Diagrammatic representation of the typical structure of the education system of the Federal Republic of Germany. In individual
Lander there are variations from the above pattern.
* The age given for attendance at the various educational institutions refers to the earliest possible typical entry.

EDUCATION




Kindergdrten

Kindergérten besuchen Kinder vom 3. Lebensjahr bis zum
Schuleintritt ganztags oder fiir einen Teil des Tages. Der Be-
such ist freiwillig. Die Aufgabe der Kindergérten umfasst die
Betreuung, Bildung und Erziehung des Kindes. Es soll die Ent-
wicklung des Kindes zu einer eigenverantwortlichen und
gemeinschaftstdhigen Persénlichkeit geférdert werden. In
einigen Landern existieren auch andere Einrichtungen des
Ubergangs in die Grundschule wie Vorklassen und Schulkin-
dergdrten.

Grundschulen

Die Grundschulen umfassen die ersten vier Schuljahre, in
Berlin und Brandenburg existiert die sechsjdhrige Grund-
schule. Grundschulen werden von allen Kindern besucht und
bereiten durch die Vermittlung von Grundkenntnissen auf
den Besuch weiterfiihrender Schulen vor. Der Unterricht um-
fasstin der Regel die Ficher Deutsch, Mathematik, Sachun-
terricht, Kunst, Musik und Sport. Angebote zum Fremdspra-
chenunterricht werden in allen Lindern erwejtert.

Orientierungsstufe

Die Orientierungsstufe ist die Zusammenfassung der Klassen-
stufen 5 und 6, die entweder den weiterfiihrenden Schulen
zugeordnet (schulartabhéngige Orientierungsstufe) oder von
ihnen getrennt (schulartunabhéngige Orientierungsstufe)
sind. Sie dient der Férderung und Orientierung der Schiiler auf
die weitere Schullaufbahn.

Hauptschulen

Die Hauptschulen sind Pflichtschulen fiir alle Schiiler, die
nach dem Besuch der Grundschulen nicht auf eine andere
weiterfihrende Schule gehen. Sie endet mit der 9., in einigen
Landern mit der 10. Klassenstufe. In der Mehrheit der Linder
wird ein freiwilliges 10. Hauptschuljahr angeboten. Rund 30%
der Hauptschiiler besuchen das 10. Schuljahr. Die Haupt-
schule vermittelt eine allgemeine Bildung als Grundlage fiir
eine praktische Berufsausbildung.

Realschulen

Weiterfiihrende Schulen mit den Klassenstufen 5 bzw. 7 bis
10. Das Abschlusszeugnis der Realschulen bietet im allgemei-
nen die Grundlage fiir gehobene Berufe aller Art und berech-
tigt zum Besuch der Fachoberschule, des Fachgymnasiums
oder zum Ubergag auf ein Gymnasium in Aufbauform. Die
Realschule vermittelt eine erweiterte allgemeine Bildung.

Gymnasien

Weiterfithrende, allgemeinbildende Schulen, die im Regelfall
9 oder 8 (Klassenstufe 5 bis 13 bzw. 12) bzw. 7 (Klassenstufen 7
bis 13) Klassenstufen umfassen. Fast alle Linder bieten mitt-
lerweile die Mdglichkeit an oder planen sie, bereits nach

12 Jahren das Abitur abzulegen. Es gibt auBerdem, Gymnasien
in Aufbauform", deren Besuch im allgemeinen den Realschul-
abschluss voraussetzt. Das Abschlusszeugnis des Gymnasi-

urns (= allgemeine Hochschulreife) gilt als Befahigungsnach-
weis zum Studium an allen Hochschulen.

Gasamtschulen

In dieser Schulform sind die verschiedenen weiterfiilhrenden
Schularten in unterschiedlicher organisatorischer und inhaltli-
cher Form zusammengefasst. Es werden integrierte Gesamtschu-
len (gemeinsamer Unterricht aller Schiiler) sowie additive und
kooperative Gesamtschulen (verschiederie Schularten der Sekun-
darstufe I in einer gemeinsamen Schulanlage) unterschieden.

Fachgymnasien

Berufsbezogene Gymnasien, die auf einem Realschulab-
schluss oder einem gleichwertigen Abschluss aufbauen. Sie
vermitteln nach 3 Jahren (Klassenstufen 11 bis 13) den Be-
fdhigungsnachweis fiir das Studiurm ar allen Hochschulen
(= allgemeine Hochschulreife).

An Sonderschulen wird durch spezielle pddagogische Konzepte
und FérderungsmaBnahmen den besonderen Belangen von
Kindern und Jugendlichen mit Behinderungen Rechnung
getragen. Diese Schulen sind jeweils auf die unterschiedlichen
Behinderungsarten ausgerichtet und erteilen Unterricht von
der Primar- bis zur Sekundarstufe II (z. T. auch mit Internat). Ziel
ist es, neben der Vermittlung von Bildungsinhalten auch le-
benspraktische und sozial-integrative Hilfen zu geben. Ent-
sprechende Einrichtungen bestehen auch im Bereich von
Realschulen, Gymnasien und bel den beruflichen Schulen.

Abendschulen und Kolflegs

Einrichtungen, an denen Erwachsene auf dem ,,Zweiten Bil-
dungsweg" den Hauptschulabschluss, den Realschulabschluss
oder die allgemeine Hochschulreife erwerben kénnen, Dazu
gehoren die Abendhauptschule, die Abendrealschule und das
Abendgymnasium. Der Unterricht findet abends statt; die
Teilnehmer sind in den ersten Jahren berufstatig. An Kollegs
wird die allgemeine Hochschulreife erworben; sie sind
Vollzeitschulen, deren Schiiler nicht berufstatig sind.

Berufsgrundb gsiahr
Den Teilnehmern wird durch Vollzeit- und Teilzeitunterricht
eine allgemeine oder auf ein Berufsfeld bezogene berufliche

Grundbildung vermittelt.

Dzt =rufsaus ung
Das System heift ,dual”, weil die Ausbildung an zwei Lern-
orten durchgefiihrt wird: im Betrieb und in der Berufsschule.
Es ist der Kernbereich der Berufsausbildung in Deutschland:
mehr als 60% eines Altersjahrganges abisolvieren eine Berufs-
ausbildung in diesemn System. Die Ausbildung in den einzel-
nen Berufen erfolgt auf der Grundlage von Ausbildungsord-
nungen (= Rechtsverordnungen des Bundes). Zurzeit gibt es
rund 350 aufgrund von Ausbildungsordnungen anerkannte

Ausbildungsberufe.



Kindergartens

Between the age of three and enrolment in primary school,
children attend kindergartens. They spend all day ar part of the
day at the kindergarten. Attendance is voluntary. Kindergartens
are to provide care for children, educate them and foster their
development into responsible individuals with good communi-
cation skills. In some Linder there are also other institutions
such as pre-school classes or school kindergartens which prepa-
re children for transition to primary school.

Primary schools/Grundschulern

Primary schools cover the first four years of schooling, in
Berlin and Brandenburg they cover six years, They are attend-
ed by all children and provide basic education, preparing
children for secondary schooling. The subjects taught include
German, mathematics, art and craft, music, physical educa-
tion and the basics of biology, physics, chemistry, social
studies, history and geography. More foreign language
instruction is offered in all Ldnder.

Grientation stage/Orientierungsstufe

This covers classes 5 and 6 which either form part of the vari-
ous secondary schools or are separated from them. The aim is
to promote pupils and to enable parents to decide what type
of secondary education they wish to choose for their child.

Secondary general schoois/Hauptschulen

Attendance at secondary general school is compulsory for all
pupils who, having finished primary school, decide not to
attend any of the other types of secondary school. Secondary
general school covers classes 5 to 9 and in some Lénder includes
class 10. In most Ldnder, voluntary participation in class 10 at
secondary general school is possible. Approx. 30% of second-
ary general school pupils stay on for a tenth year. Secondary
general schools provide general education as a basis for prac-
tical vocational training.

tntermediate schools/Realschulen

Intermediate schools are secondary schools covering classes 5 to
10 or 7t010. The final certificate awarded by these schools in
general provides the basis for training in all types of medium-
level occupations. It qualifies holders for attendance at Fachober-
schulen (see below), specialized grammar schools or grammar
schools with classes 11 to 13 only (Gymnasien in Autbauform).
Intermediate schools provide extended general education.

Grammar schools/Gymnasien

Grammar schools are secondary schools which, as a rule,
cover 9 or 8 years (classes 5 to 13 or 12) or 7 years (classes 7 to
13). Schools in Saxony and Thuringia consist of only 12 classes.
Nearly all Linder meanwhile offer or plan to offer the possibil-
ity of acquiring the final certificate (Abitur) after 12 years of
schooling. There are also grammar schools with classes 11 to
13 only, which as a rule are open to pupils with a final certifi-
cate from intermediate school. The final certificate awarded
by grammar schools (Abitur) qualifies its holder for studies at
all institutions of higher education.

Comprehensive schools/Gesamtschulen

Comprehensive schools combine the different types of secondary
school in various organizational and curricular forms. There are
integrated comprehensive schools (joint classes for all pupils) as
wellas additive and cooperative comprehensive schools (the
various types of school of secondary level stage [ exist side by side
on the same prermises).

Specialized grammar schools/Fachgymnasien

Specialized grammar schools are oriented towards occupa-
tions. They accept pupils who have earned an intermediate
school certificate or equivalent. The final certificate awarded
after three years (classes 11 to 13) qualifies its holder for studies
atall institutions of higher education (Abitur).

Special schools apply special teaching concepts which meet the
special needs of children and adolescents with handicaps. There
are different schools for the different kinds of handicap. Special
schools provide not only teaching at the primary and secondary
levels, both stage I and stage II, (sometimes organized as board-
ing schools), but also practical advice for everyday life and sup-
portfor social integration. Corresponding institutions are also
available at the level of intermediate schools, grammar schools
and vocational schools.

Evening classes and full-time adult education collegesf
Abendschulen und Kollegs

These are institutions offering second-chance programmes for
adults enabling them to acquire the secondary general school
certificate, the intermediate school certificate or the Abitur
higher education entrance qualification. There are evening
classes at secondary general school level, at intermediate school
level and at grammar school level. Participants are working
during the first few years. The full-time adult education college
(Kolleg) gives an opportunity to acquire the Abitur certificate; it
offers full-time schooling; participants are not working.

Basic vocational training vear/Berufsgrundbildungsiahr
Full-time or part-time classes provide basic general knowledge
or basic vocational knowledge relating to a certain occu-
pational field.

Sual vocations! training/Dusie Berufsaushildung

The system is called dual because education and training are
provided at two places of learning: In companies and in part-
time vocational schools. This is the main type of vocational
training in Germany; more than 60% of an age-group are
involved in dual vocational training. Training in individual
occupations is governed by training directives (taking the
form of Federal Government ordinances). At present there are
about 350 recognized occupations for which the Federal
Government has issued training directives.

Fachoberschulen
An intermediate school certificate or a recognized equivalent
is required for entry to this type of school. Full-time attendance
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Sie bauen auf dem Realschulabschuss oder einem als gleich-
wertig anerkannten Abschluss auf. Der Schulbesuch dauert
bei Vollzeitunterricht mindestens 1 Jahr, bei Teilzeitunterricht
bis zu 3 Jahren. Das Abschlusszeugnis gilt als Zugangsberech-
tigung zum Studium an Fachhochschulen.

Berufsfachschulen sind Vollzeitschulen, die mindestens fiir die
Dauer eines Jahres besucht werden. Sie konnen in der Regel
freiwillig nach Erfiillung der Vollzeitschulpflicht zur Berufsvor-
bereitung oder zur vollen Berufsausbildung ohne vorherige
praktische Berufsausbildung besucht werden. Sie schlieBen mit
einer Abschlusspriifung ab; der Abschluss nach zweijihrigem
Schulbesuch entspricht der dem Realschulabschluss gleichge-
stellten Fachschulreife, Absolventen kénnen einen Abschluss in
einem anerkannten dualen Ausbildungsberuf erreichen.

isaufhauschulen

Berufsaufbauschulen werden von Jugendlichen besucht, die
eine Berufsausbildung absolvieren oder eine Berufstatigkeit
ausiiben. Sie kénnen nach mindestens einem halbjshrigen
Besuch einer Berufsschule neben dieser oder nach erfiillter
Berufsschulpflicht besucht werden. Sie sind meist nach Fach-
richtungen gegliedert. Die Unterrichtsdauer betrégt bei Voll-
zeitschulen 1bis 11/2, bei Teilzeitschulen 3 bis 3 1/2 Jahre. Der
erfolgreiche Abschluss vermittelt die dem Realschulabschluss
vergleichbare Fachschulreife.

SEENS

1 des Cesundhei

An ihnen erfolgt die Ausbildung fiir nichtakademische Be-
rufe des Gesundheitswesens wie z. B. Kranken- und Kinder-
krankenpflegerfin, Hebammen/Entbindungshelfer, Masseur/in,
Beschiftigungstherapeuten/-therapeutin, Viele dieser Schu-
len sind organisatorisch und riumlich mit Krankenhiusern
verbunden, an denen sowohl die theoretische als auch die
praktische Ausbildung stattfinden.

Fachschulen

Fachschulen werden freiwillig nach einer bereits abgeschlos-
senen Berufsausbildung und praktischen Berufserfahrungen,
teilweise auch nach langjahriger praktischer Berufserfah-
rung oder aufgrund des Nachweises einer fachspezifischen
Begabung besucht. Sie vermitteln eine weitergehende fach-
liche Ausbildung im Beruf (z. B. Meisterschulen, Techniker-
schulen). Der Schulbesuch dauert bei Vollzeitunterricht zwi-
schen einem halben Jahr und drei Jahren, bei Teilzeitunter-
richtin der Regel 6 bis 8 Halbjahre.

Universitédten (Technische Universitiaten, Technische
Hochschulen)

Sie sind die traditionellen Hochschultypen in Deutschland.
An ihnen wird das breite Spektrum der Studienficher ange-
boten. Sie verbinden die Aufgaben Lehre und Forschung.
Sie haben das Promotionsrecht.

Kunst-, Musik-, Theologische und Piidagogische
Hochschulen

An Kunst-und Musikhochschulen werden Studierende in den
bildenden, gestalterischen und darstellenden Kiinsten bzw.
in musikalischen Fachern ausgebildet. An Theclogischen
Hochschulen werden Theologen ausgebildet. An den Pida-
gogischen Hochschulen (zur Zeit nur noch in Baden-Wiirt-
temberg, Sachsen-Anhalt, Schleswig-Folstein und Thiirin-
gen) werden Grund-, Haupt- und Realschullehrer, teilweise
auch Lehrer fiir Sonderschulen, ausgebildet. In den {ibrigen
Landern findet die Ausbildung von Lehrern an Universititen,
Technischen Universitdten/Hochschulen, Gesamthochschu-
len bzw. Kunst- und Musikhochschulen statt.

Gesamthochschulen

Gesamthochschulen (nur in Hessen und Nordrhein-West-
falen) verbinden die Aufgaben in Forschung, Lehre und Stu-
dium, die sonst von Universititen, Pidagogischen Hochschu-
len, Fachhochschulen und zum Teil auch von Kunst- und Mu-
sikhochschulen wahrgenommen werden, Kennzeichnend fiir
sie sind integrierte Studiengénge. Die Gesamthochschulen
fiihren die Bezeichnung . Universitit-Gesamthochschulen®,

Fachhochschulen und Verwaltungsfachhochschulen
Fachhochschulen und Verwaltungsfachhochschulen haben die
Aufgabe, durch eine stark anwendungsbezogene Ausbildung
aufberufliche Tdtigkeiten vorzubereiter,, die die Anwendung
wissenschaftlicher Kenntnisse und Methoden oder die Fihig-
keit zur kiinstlerischen Gestaltung erfordern. Sie bieten Studien-
gdnge vor allem im [ngenieurwesen und in den Bereichen Wirt-
schaft, Sozialwesen, Landwirtschaft und Gestaltung an. An den
Fachhochschulen fiir 6ffentliche Verwaltung des Bundes und
der Linder werden Beamte fiir die Laufbahn des gehobenen
Dienstes in der éffentlichen Verwaltung ausgebildet.

Weiterbildung ist die Fortsetzung oder Wiederaufnahme jeder
Art des Lernens (auch des informellen) nach Abschluss einer
unterschiedlich ausgedehnten Bildungsphase in Kindheit und
Jugend. Unterschieden werden die beiden Hauptbereiche allge-
meine und berufliche Weiterbildung. Die Bereiche der politi-
schen und kulturellen Weiterbildung sind schwerpunktmisig
der allgemeinen Weiterbildung zugeordnet, Fiir beide Weiter-
bildungsbereiche gibt es Angebote der Hochschulen und freien
Trger zur wissenschaftlichen Weiterbildung sowie Fernunter-
richtsangebote. Gepragt wird der Weiterbildungsbereich durch
die Freiwilligkeit der Teilnahme, Vielfalt der Angebote und
Pluralitét der Tréger sowie die subsidiire Rolle des Staates.
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is for at least one year and part-time attendance for upto
three years. The certificate awarded on successful completion
qualifies its holder for studies at Fachhochschulen.

Full-time vocational schools offer courses of at least one year's
duration. In general, attendance is voluntary. These schools can
be entered after completion of compulsory full-time schooling.
They prepare for an occupation or provide full vocational train-
ing for those who have previously not participated in practical
vocational training. Participants who have péssed their final
examination are awarded a certificate; the certificate awarded
to those who have completed a two-year course is equivalent to
the intermediate school certificate and qualifies its holder for
entrance to trade and technical school, Those who complete
full-time vocational school can acquire the qualifications for a
recognized occupation.

voc xtension sci B en
Vocational extension schools are attended by young people
who are undergoing vocational training or who are employ-
ed. They can be attended after completion of compulsory
part-time vocational schooling or in addition to such school-
ing after at least 6 months’ attendance at part-time vocation-
al school. Most vocational extersion schools specialize in
certain subjects. The duration of full-time courses is 12 tol18
months and that of part-time courses 3 to 3 1/2 years. On suc-
cessful completion, participants are awarded certificates
which are equivalent to intermediate school certificates and
qualify them for entrance to trade and technical school.

occupations, for example for nurses and children's nurses,

midwives (male and female), masseurs, occupational thera-
pists and physiotherapists. Many of these schools are integrated
with hospitals on whose premises they are located and
where theoretical instruction and practical training take
place.

Trade and technical schools/Fachschuten

Trade and technical schools are attended voluntarily after
vocational training has been completed and practical work
experience gained, in some cases even after many years of
practical work, or on proof of special ability. These schools
provide advanced vocational training (leading for example to
masters’ or technicians’ qualifications). Full-time attendance
is for between 6 months and 3 years and part-time attend-
ance normally for 6 to 8 half-year periods.

Universities (including technical universities)/
Universitéten (Technische Universititen)

Universities are the traditional type of higher education insti-
tution in Germany. They provide courses for a broad range of
study subjects. Universities combine teaching and research
and have the right to award doctor’s degrees.

Colleges of art and music, colleges of theology and
colleges of education/Kunst-, Musik-, Theologische und
Padagogische Hochschulen

Colleges of art and music (Kunst- und Musikhochschulen)
offer study courses in the fine arts, Colleges of theology
(Theologische Hochschulen) provide rraining for theologians,
Colleges of education (Pidagogische IHochschulen) (which
have survived only in Baden-Wiirttemberg, Saxony-Anhalt,
Schleswig-Holstein and Thuringia) provide training for
teachers at the primary, secondary general and intermediate
school levels and sometimes also for special school teachers.
In the other Linder, teachers are trainad at universities, tech-
nical universities, comprehensive universities and colleges of
artand music,

Comprehensive universities/Gesamthochschulen
Comprehensive universities (existing only in Hesse and North
Rhine-Westphalia) combine research and teaching functions
of the universities, the colleges of eduration, the Fachhoch-
schulen and to some extent also of the colleges of art and
music. What is typical of them is the integrated study courses
they offer. Their official name is university-comprehensive
university.

Fachhochschulen and colleges of public administration/
Verwaltungsfachhochschulen

Fachhochschulen and colleges of public administration are to
provide highly practice-related training for occupations which
require the application of scientific knowledge and methods or
creative ability in the artistic field. They offer study courses
above all for engineers and in the fields of economics, social
studies, agriculture and design. The colleges of public adminis-
tration (Fachhochschulen fiir Offentliche Verwaltung) run by
the Federal Government and the Ldnder governments provide
training for those wishing to carve out an executive career in
the civil service.

Continuing education

Continuing education means continuing or resuming any form
of learning (including informal learning) after completion of an
educational phase, which may vary in duration, during child-
hood and adolescence. Continuing education includes two
main areas, namely general and vocational continuing educa-
tion. Most political and cultural courses are considered to be part
of general continuing education. Higher education institutions
and voluntary providers offer courses for further scientific train-
ing and distant education courses for both these areas. Continu-
ing education s characterized by voluntary participation, a
great variety of courses, a plurality of providers and the sub-sidi-
aryrole of government.
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